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CHECKLIST  
 
Each school year the principal of each school campus, with the assistance of the campus-level committee, must 
develop, review and revise the campus improvement plan for the purpose of improving student performance for 
all student populations, including students in special education programs under Education Code Chapter 29, 
subchapter A, with respect to the academic excellence indicators and any other appropriate performance 
measures for special needs populations. Education Code11.252 (b). Each campus improvement plan must: 
 

 Utilize a school wide planning team to complete the needs assessment (NCLB). 
o Shared Decision Making Committee. 

 Create a school profile that includes Student Needs, Curriculum and Instruction, Professional 
Development, Family and Community Involvement, School Context and organization(NCLB): 

o Brief description in Executive Summary – School Overview  and Needs Assessment sections 
o School Profile and Needs Assessment in SIP Part 1 – Narrative Section 
o SIP Part 3 – Campus compliance 

 Assess the academic achievement for each student in the school using the academic excellence indicator 
system (AEIS). Identify data sources and analyze data (NCLB). 

o Brief description in Executive Summary – Needs Assessment section 
o Needs Assessment in SIP Part 1 – Narrative Section 

  Set the campus performance objectives based on the academic excellence indicator system, including 
objectives for special needs populations, including students in special education programs under 
Education Code Chapter 29, subchapter A. Clarify the vision for reform (NCLB). 

o List in Executive Summary – List of measureable objectives section 
o SMART Goals in SIP Part 2 – Action Plan  

 Identify how the campus goals will be met for each student. 
o Implementation Plan in SIP Part 2 – Action Plan 

 Determine the resources needed to implement the plan. 
o Implementation Plan in SIP Part 2 – Action Plan. 

 Identify staff needed to implement the plan. 
o Implementation Plan in SIP Part 2 – Action Plan 

 Set time lines for reaching the goals. 
o Implementation Plan in SIP Part 2 – Action Plan 

 Measure progress toward the performance objectives systematically to ensure that the plan is resulting in 
academic improvement. 

o Implementation Plan in SIP Part 2 – Action Plan 
 Identify all funding sources in the Resources Needed column of the SMART Goals document: Fund 

Sources (GF1, SCE, TI, TII, TIII, AMI, ARI…) 
o Implementation Plan in SIP Part 2 – Action Plan 

 Schools not meeting AYP must complete a separate CIP specifically addressing the area identified as 
AYP, according to TEA instructions. 

 
 

 

 
Principal        Date 

Comprehensive Needs
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EXECUTIVE SUMMARY 
 
School Overview 
Mission Statement 
     The vision of Stephen F. Austin High School (Austin) is to develop socially responsible and productive lifelong 
learners who will positively contribute to the East End community and society as a result of a quality educational 
experience. The mission of the school is to provide the opportunity for students to fully develop the skills needed 
to think logically, independently, and creatively as well as communicate effectively.  
     The core values of Austin are: 
     Step by Step:  We believe greatness is the result of hard work, dedication and innovation. 
     Value the Purpose:  We believe in one community learners stretching towards excellence. 
     Understand Then Be Understood:  We believe everyone deserves a voice and we respect individual 
authenticity. 
     It will require an unwavering commitment to a shared course of action to make our beliefs and visions a reality. 
Above all, the results of all reform must have a positive impact on the important relationship between the teacher 
and the student. 
School Profile 
     Austin HS had a total enrollment of 1829 students for the 2012-2013 school year (data is dated 10/25/2012).  
The total membership is 1778 students.  Approximately 82% percent of our students are from families of 
economic disadvantage or low socio- economic status.  There are 12 students or 0.7% identified as belonging to 
families who are migrant workers.  Approximately 9% of the students are identified as Gifted and Talented. 
Approximately 95% are of Hispanic-American descent, approximately 4% of African- American descent, and 1% 
are of Anglo- American, American Indian, or of other descent.  Approximately 38 or 2.1% are classified as 
immigrant.  Approximately 93% are enrolled in classes in the Career and Technical Education pathways. The 
special education population is 11% of the student body, the limited English proficiency population (LEP) is 21%, 
of which 17% are enrolled in mainstream education and approx. 4% are Special Education students.   
AYP 
     In February of 2013, Texas Education Agency Commissioner Williams submitted the state's request for a 
waiver from a variety of ESEA provisions in order to give the TEA and more than 1,200 school districts and 
charters along with the state‘s public and charter schools additional flexibility while also reducing duplication 
between state and federal accountability systems. At the time of this writing, we have not received the ‘13 rating. 
STATE ACCOUNTABILITY 
     Austin HS achieved the accountability rating of ―Met Standard.‖ 
Needs Assessment Summary 
 Student Learning – strengths in student achievement and areas for improvement – demographics by student 
groups 
       To improve student achievement on STAAR End-of-Course (EOC) assessments (see note in previous 
section regarding HB5‘s reduction of EOC assessments to five: Algebra I, English I and II, Biology and US 
History), we will continue to focus on the following:   

*  engaging with a revised HISD curriculum which will have embedded ―recommendations for Instructional 
Accommodations for Special Needs Students: (6-12 in ELA and Math) and ―Instructional 
Accommodations for Diverse Learners‖ (K-12 in all content areas) within unit planning guides and 
exemplar lessons, 
*  support for reading through I-station as part of the larger Secondary Reading Initiative, 
*  utilizing the HISD Curriculum‘s EOC Intervention Framework for Algebra I, Biology, English I to assist in 
providing instruction to re-testers; 
*  participating in HISD PD training of department chairs and lead teachers in strategies for improving 
literacy instruction, in all content areas, for all students and for ELL and SPED students in particular, 
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*  utilization of new formative assessments per course to be included in unit planning guides that 
emphasize reading and writing across disciplines in all content areas, 
*  utilization of the Spring-Board curriculum to explore reading, writing connections; 
*  utilization of new writing modules from Curriculum with STAAR-aligned writing lessons; 
*  training our content-area teachers to address the academic and linguistic needs of our ELL students,  
*  utilization of the online reading program for high school ELL students to increase language and literacy 
development, 
*  creating an intervention program for EOC test takers (who failed or were not satisfied with their scores) 
which is cost efficient and fully accepted (meaning full participation) by students and parents,  
* utilization of the teacher-created School-wide Academic Intervention Plan (SWIPE) to actively monitor 
and respond to student failures, 
* improved administrative monitoring of existing Professional Learning Community (SOSA) activities, 
* continuation of activities for appraisers to improve calibration of Teacher Appraisal and Development 
System, 
* regular meetings with the Teacher Development Specialists assigned to Austin to debrief on observed 
trends, 
* improved monitoring of appropriate accommodations and modifications. 
* addressing the need for more effective and systematic data analysis The faculty must improve practices 
to manage data to improve instruction and target interventions  
* addressing the need to improve climate through the implementation of a pilot Envoy program with a 
limited number of faculty and classrooms, 
* implementation of a tutoring program utilizing both high achieving students and hired Senior Academic 
tutors, 
*  engaging with and delivery of a revised HISD curriculum which will have embedded ―recommendations 
for Instructional Accommodations for Special Needs Students: (6-12 in ELA and Math) and ―Instructional 
Accommodations for Diverse Learners‖ (K-12 in all content areas) within unit planning guides and 
exemplar lessons, 

  Perception, HISD Your Voice Survey 
     In the 2012-2013 school year, HISD conducted a satisfaction survey of parents and students regarding the 
topics of academic rigor, consistency and learning; teachers and school staff; school environment; school safety 
and overall perceptions. 
     Austin HS showed several quite encouraging and positive results.  For the prompt ―My school teaches 
students to develop good study and work habits,‖ 85% of our students reported that they strongly agree or agree. 
The same percentage reported that ―my school expects me to get good grades.‖ About 80% of the students 
agreed or strongly agreed with the prompt ―the teachers at my school expect that I work very hard for the grades I 
get.‖ And 76% of the students agreed or strongly agreed that ―there is at least one teacher or other adult in my 
school that I can talk to if I have a problem.‖   
     As seen in Table 4.2, overall the perceptions of parents of Austin HS were also positive and supportive.  Eighty 
five percent of parents agreed or strongly agreed that ―the school teachers students to develop good study and 
work habits.‖ Ninety-four percent of the parents reported that ―my child‘s school communicates with me in a 
language that I can understand.‖ And 88% of parents agreed or strongly agreed that ―there is at least one teacher 
or other adult in this school that my child can talk to about a problem.‖ 
 

List of Measurable Objectives 
Goal 1 By the end of the ‘13-‘14 school year, the percentage of the English I students taking the EOC STAAR test in ELA achieving a 

Level II result (Reading and Writing will transition from two separate tests to one test in the spring of ‘14 per HB5)  will reach 70% 
for the new combined test.  (From 40% achieving Level II results in spring 2013, in writing from 23% achieving Level II results in 
spring, 2013.) 

Goal 2 By the end of the ‘13-‘14 school year, the percentage of Algebra I students taking the EOC STAAR test achieving a Level II result 
will reach 75% (up from 67% in 2013.) The percentage achieving Level III will reach 8% (up from 4% in 2013. 

Goal 3 By the end of the ‘13-‘14 school year, the perception of students  responding to the survey prompt ―my classes hold my interest‖ 
will improve by 10% ―strongly agree‖ (from 6% to 16%) and by 10% ―agree‖ (from 53 % to 63%.) 

Goal 4 By the end of the ‘13-‘14 school year, the dropout rates for Austin High School will improve by 50% from the ‘11-‘12 year (from 
13.4 to 6.7%). 

Goal 5 By the end of the ‘13-‘14 school year, the number of disciplinary infractions coded 21-Code of Conduct for Austin High School will 
improve by 50% from the ‘12-‘13 year (from 2730 incidences to 1365.) 
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SIP COMMITTEE: SHARED DECISION MAKING COMMITTEE 
 
Organization Structure 

Our campus Shared Decision-Making Model (SDM) is designed to establish, monitor, and evaluate goals for 
budgeting, staffing, curriculum, planning, school organization, staffing patterns, and staff development. This model 
is aligned to state legislation and HISD board policy. The intention of the SDMC is to pull together our community 
in a constructive, organized, and unified body to enhance the education of all students.  

The SDMC is the shared decision-making body. Professional staff representatives are elected by the faculty. 
Principal determines number of classroom teachers; then, assigns half that number to school-based staff. This 
complies with 2/3 - 1/3 rule for professional staff. In addition, the committee must have one non-instructional staff, 
one business member, at least two parents and at least two community members. Parents are elected by the 
PTO, PTA or PACS membership. 

The Council meets monthly and as needed to discuss issues brought forth by the administration, staff, parents, or 
community. It is supported by standing committees that address budgeting, staffing, curriculum, planning, school 
organization, staffing patterns, and staff development. Standing committees meet as needed. Parents are 
encouraged to serve on standing committees.  

The SDMC functions under the direction of the Principal. Members of the SDMC attend SDMC meetings for the 
term of his/her office, monitor the implementation of the School Improvement Plan, address issues presented by 
the principal, present issues for discussion and recommend resolutions to the SDMC, create ad hoc committees 
by consensus of the SDMC, chair standing committees and ad hoc committees, submit minutes to the principal 
for committee meetings, and report the recommendations to the SDMC. The SDMC is responsible for approving 
all professional development plans for the school. 

The Principal coordinates the process of shared decision making, facilitates communication for all stakeholders, 
considers issues and recommendations from the community, SDMC, and standing committees, and makes 
decisions based on those recommendations. 

Shared Decision Making Process 

Consensus is the ultimate goal of the SDMC. Agreement by all participants is not always possible or necessary 
for consensus. Consensus is a collective process that provides a forum for full dialogue on appropriate/applicable 
responses to issues. 

Members of the committees discuss and make recommendations to the SDMC. The SDMC reviews 
recommendations and reaches consensus. Sufficient consensus is defined as a willingness to settle an issue in 
favor of the majority. All points of view will be considered and general agreement must be reached before 
decisions will be implemented. If general agreement is not reached, further study of the issue will occur and 
alternatives will be presented until agreement is reached. After all alternatives have been explored, a deadlock 
can be broken by a majority vote. As issues come up for discussion, the chairperson is responsible for ensuring 
that all present have a legitimate opportunity to state their case. The principal retains the authority to exercise a 
veto over decisions made by the SDMC. 

 
Method of Communications 
Members of the school community may submit non-personnel issues for consideration through the shared 
decision-making process. Written issues or concerns are submitted to any SDMC member or placed in the SDMC 
box located in the main office. A school community member may attend a meeting of any committee to discuss or 
present an issue. All meetings are on the monthly calendar. The SDMC delivers issues to appropriate standing 
committees for action. Communications from all committees is transmitted to faculty, staff, and parents. 
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 Membership Composition of the Shared Decision-Making Committee, Updated 10/30/2013 

Membership Composition of the Shared Decision-Making Committee 

Number of Classroom Teachers (2/3) 18  Number of Parents 2 

Number of School-based Staff (1/3) 9  Number of Community Members 2 

Number of Non-Instructional Staff 1  Number of Business Members 3 

 Arredondo, Jorge Principal Principal  Automatic 

1 Cervantes, N Teacher Classroom Teacher 13-15 Term Ends/15 

2 de Hoyos Salazar, D Teacher Classroom Teacher 13-15 Term Ends/15 

3 Hayden, S Teacher Classroom Teacher 13-15 Term Ends/15 

4 Johnson, T Teacher Classroom Teacher 13-15 Term Ends/15 

5 Jones, Maj. J. Teacher Classroom Teacher 13-15 Term Ends/15 

6 Kerrissey, Mark Teacher Classroom Teacher 12-14 Mid-Term 

7 Knight, L Teacher Classroom Teacher 13-15 Term Ends/15 

8 McGee, L Teacher Classroom Teacher 13-15 Term Ends/15 

9 Michel, C Teacher Classroom Teacher 13-15 Term Ends/15 

10 Pate, Kenton Teacher Classroom Teacher 13-15 Term Ends/15 

11 Ramos, Araceli Teacher Classroom Teacher 13-15 Term Ends/15 

12 Reed, D Teacher Classroom Teacher 13-15 Term Ends/15 

13 Runnels, Keavon Teacher Classroom Teacher 12-14 Mid-Term 

14 Saenz, Jose Teacher Classroom Teacher 12-14 Mid-Term 

15 Treviño, Victor Teacher Classroom Teacher 12-14 Mid-Term 

16 Williams, Christopher Teacher Classroom Teacher 12-14 Mid-Term 

17 Williams, Mary Ann Teacher Classroom Teacher 13-15 Term Ends/15 

18 Zamora, Lydia Teacher Classroom Teacher 12-14 Mid-Term 

1 Chavana, Caroline General Clerk II Non-Instructional 12-14 Mid-Term 

1 Chapel, G Teacher Other School Based Prof 13-15 Term Ends/15 

2  D‘Arcy, S Computer 
Education Tech 

Other School Based Prof 13-15 Term Ends/15 

3 Guerra, T Registrar Other School Based Prof 13-15 Term Ends/15 

4 Hernandez, L Counselor Other School Based Prof 13-15 Term Ends/15 

5 Maryland, D Academy 
Administrator 

Other School Based Prof 13-15 Term Ends/15 

6 Mayes, J Counselor Other School Based Prof 13-15 Term Ends/15 

7 Orduña, A X Magnet 
Coordinator 

Other School Based Prof 13-15 Term Ends/15 

8 Peña, V Counselor Other School Based Prof 13-15 Term Ends/15 

9 Quintanilla, Officer Police Officer Other School Based Prof 13-15 Term Ends/15 

1 Alvarado, Frances Parent, PTO 
President 

Parent 12-13 Principal Appoint 

2 Angelita Henry Parent Parent 12-13 Principal Appoint 

1 Rocha, Aida; Luby‘s  Business Partner 12-13 Principal Appoint 

2 Gupton, Tiffany; Luby‘s  Business Partner 12-13 Principal Appoint 

3 Chavez, Armando; Aztek 
Technology Group 

 Community Member 12-13 Principal Appoint 

4 Gonzales, Mike; FAB 
Industries 

 Business Partner 12-13 Principal Appoint 

5 Garcia, Baltazar; 
Guacamaya Marketing and 
Concessions 

 Community Member 12-13 Principal Appoint 
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SIP PART 1: NARRATIVE 
 
Mission Statement 
     The vision of Stephen F. Austin High School (Austin) is to develop socially responsible and productive lifelong 
learners who will positively contribute to the East End community and society as a result of a quality educational 
experience. The mission of the school is to provide the opportunity for students to fully develop the skills needed 
to think logically, independently, and creatively as well as communicate effectively.   
     The core values of Austin are: 
     Step by Step:  We believe greatness is the result of hard work, dedication and innovation. 
     Value the Purpose:  We believe in one community learners stretching towards excellence. 
     Understand Then Be Understood:  We believe everyone deserves a voice and we respect individual 
authenticity. 
     It will require an unwavering commitment to a shared course of action to make our beliefs and visions a reality. 
Above all, the results of all reform must have a positive impact on the important relationship between the teacher 
and the student. 

 
School Profile 
     Austin HS had a total enrollment of 1829 students for the 2012-2013 school year (data is dated 10/25/2012).  
The total membership is 1778 students.  The population of Grade 9 students is usually the largest group, with 566 
or 31% students. The Grade 11 student group is the smallest group with 378 or 21% of the total students.  
Approximately 82% percent of our students are from families of economic disadvantage or low socio- economic 
status.  There are 12 students or 0.7% identified as belonging to families who are migrant workers.  
Approximately 9% of the students are identified as Gifted and Talented. Approximately 95% are of Hispanic-
American descent, approximately 4% of African- American descent, and 1% are of Anglo- American, American 
Indian, or of other descent.  Approximately 38 or 2.1% are classified as immigrant.  Approximately 93% are 
enrolled in classes in the Career and Technical Education pathways. The special education population is 11% of 
the student body, the limited English proficiency population (LEP) is 21%, of which 17% are enrolled in 
mainstream education and approx. 4% are Special Education students.  The majority of these LEP students are 
Hispanic, but there are a few who are from non-Spanish speaking countries facing political strife and war 
conditions (e.g. Iraq, Somalia and Democratic Republic of the Congo.) Approximately 68% of our students are at 
risk.  
    Austin HS did not meet Adequate Yearly Progress (AYP) targets for 2011-2012.  Austin missed AYP for the 
2011-2012 school year (but met all in the ‘10-‘11 year) which will put us in Year One of improvement (not Stage 1, 
but Year One.) Districts or campuses that miss AYP for the same reason (reading, mathematics, graduation rate 
or attendance rate) for two or more years and who receive Title I funds move into the school improvement 
program and are subject to sanctions.  The categories in which we missed AYP are Performance: Reading/ELA 
for LEP students, Performance (the threshold was 87% and we had 61% of LEP pass): Math for All students, 
Hispanic,  Economically Disadvantaged, and LEP students (the threshold was all students was 83%, we had 70% 
meet; the Hispanic students had 69% meet passing standards, the Economically Disadvantaged has 70% meet 
standard and the LEP student had 56% meet standard); and Graduation Rate for LEP students (graduation rate 
had to be 75% or a 90% attendance rate, our LEP population had a rate of 61.5%.)   
 
AYP 
     In February of 2013, Texas Education Agency Commissioner Williams submitted the state's request for a 
waiver from a variety of ESEA provisions in order to give the TEA and more than 1,200 school districts and 
charters along with the state‘s public and charter schools additional flexibility while also reducing duplication 
between state and federal accountability systems.  
     ESEA waivers being sought by TEA include: 
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 Waiver of the federal Accountability Performance Targets/Standards Setting Procedures to allow TEA to 
replace the current Adequate Yearly Progress (AYP) calculations and performance targets with the state's 
accountability rating system. 

 Waiver to create a single system of interventions based on accountability results. 

 Waiver to allow school districts or charters to implement school-wide interventions 
in any of its support, focus, or priority schools, even if those schools do not have a poverty percentage of 40 
percent or more. 
 
State Accountability 
     In April of 2013, Commissioner Williams announced the four components that will be part of the new 2013 
state accountability system for school districts, campuses and charters in Texas. The first ratings under this 
system will be issued by the Texas Education Agency on August 8, 2013. 
     The revised system will still use student assessments, but also makes use of additional indicators to provide 
parents and taxpayers greater detail on the performance of a district or charter and each individual campus 
throughout the state. The 2013 accountability system will use a performance index framework that considers four 
areas (including student groups that are part of that index): 

 Student Achievement – Represents a snapshot of performance across all subjects, on both 
general and alternative assessments, at an established performance standard. (All Students) 

 Student Progress – Provides an opportunity for diverse campuses to show improvements made 
independent of overall achievement levels. Growth is evaluated by subject and student group. (All 
Students; Student Groups by Race/Ethnicity; English Language Learners; Special Education) 

 Closing Performance Gaps – Emphasizes advanced academic achievement of the 
economically disadvantaged student group and the lowest performing race/ethnicity student groups at 
each campus or district. (All Students; Student Groups by Race/Ethnicity) 

 Postsecondary Readiness – Includes measures of high school completion, and beginning in 
2014, State of Texas Assessments of Academic Readiness (STAAR) performance at the postsecondary 
readiness standard. This measure emphasizes the importance of students receiving high school 
diplomas that provide the foundation necessary for success in college, the workforce, job training 
programs or the military. (All Students; Student Groups by Race/Ethnicity; English Language Learners; 
Special Education) 
District and campuses with students in Grade 9 or above must meet targets on all four indexes. Districts 
and campuses with students in Grade 8 or lower must meet targets on the first three indexes (excluding 
Postsecondary Readiness).  
Districts, campuses and charters will receive one of three ratings:  

 Met Standard – Met accountability targets on all indexes for which they have performance data 
in 2013 

 Met Alternative Standard – Met modified performance index targets for alternative education 
campuses or districts 

 Improvement Required – Did not meet one or more performance index targets 
For eligible campuses that achieve the rating of Met Standard, distinction designations in the following 
areas will also be assigned for outstanding academic achievement in reading/English language arts and 
mathematics:   

 Top 25 Percent Student Progress 

 Academic Achievement in Reading/English language arts 

 Academic Achievement in Mathematics 
These distinction designations will be based on campus performance in relation to a comparison group of 
campuses.  
     Because all aspects of the performance index framework cannot be fully implemented at this time, 2013 will be 
considered a transition year. Accountability advisory groups will reconvene later this year to finalize 
recommendations for accountability ratings criteria for 2014 and beyond.  
     In addition, work will continue on the conversion of this new system into an A-F rating system for 2014. 
 
State Accountability System Safeguards 
     The disaggregated performance results of the state accountability system serve as the basis of safeguards for 
the accountability rating system to ensure that poor performance in one area or one student group is not masked 
in the performance index.  
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Table 2- 2013 State Accountability System Safeguards 
 All St. Af Am Hisp White Am 

Indian 
Asian  Pacific 

Islander 
Two or 
More 
races 

Econ 
Disad 

SpEd ELL TTL 
Met 

TTL 
Eligible 

% of 
Eligible 
Measures 
Met 

Performance Rates 

Targets 50% 50% 50% 50% 50% 50% 50% 50% 50% 50% 50% 50% 50% 50% 

Reading Y Y Y      Y N N 4 6 67 

Math Y Y Y      Y N Y 5 6 83 

Writing N N N      N N N 0 6 0 

Science Y Y Y      Y Y Y 6 6 100 

Social 
Studies 

Y Y Y      Y N N 4 6 67 

Totals            19 30 63 

Participation Rates 

Targets 95% 95% 95% 95% 95% 95% 95% 95% 95% 95% 95%     

Reading Y Y Y      Y Y Y 6 6 100 

Math Y Y Y      Y Y Y 6 6 100 

Totals            12 12 100 

Federal Graduation Rates 

Graduation 
Target Met 

Y  Y      Y Y N 4 5 80 

Reason 
Code 

d  d      d d     

 d=5 Year Grad Rate Target of 83% 

As can be seen in Table 2, AHS met most of the eligible measures.  AHS did not achieve targets in reading for 
the Special Education and ELL students, in math for the Special Education students, in Writing for any group, and 
for Social Studies for the Special Education and ELL students. Austin HS also missed the graduation target for 
the ELL students, not the ―a‖ target, which is a graduation rate goal of 90%, the ―b‖ target, which is a four year 
graduation rate of 78%, the ―c‖ target, which is the safe harbor target of a 10% decrease in difference from the 
prior year rate and the Goal, or the ―d‖ target which is a five-year graduation rate target of 83%.  Interventions for 
all of these missed targets; graduation and academic achievement, are addressed in the narrative, and in the 
SMART goals. 
 
House Bill 5 
     In 2013, the 83

rd
 Texas Legislature passed House Bill 5 (HB5.)  HB5 eliminated the cumulative score 

requirement for graduation.  It also reduced the number of EOC assessments to five:  Algebra I, English I and II, 
Biology and US History.   

 
Needs Assessment  

 
Student Performance Data Analysis 
ELA TAKS 
 
Table 3.1  Austin HS, TAKS Passing and Commended Rates in ELA/Reading, 2008-2011 

Rdg/ 
ELA 

2007-2008 2008-2009 2009-2010 2010-2011 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N % N % N % N % N % N % N % N % 

TTL 1301 1007 77 110 8 1260 998 79 113 9 1271 1110 87 142 11 1199 1005 84 120 10 

Hisp 1243 956 77 101 8 1202 949 79 107 9 1208 1053 87 133 11 1133 947 84 116 10 

AA 44 40 91 5 11 43 36 84 4 9 44 39 89 6 14 44 39 89 2 5 

White 10 7 70 1 10 10 8 80 1 10 13 12 92 2 15 17 15 88 1 6 

Econ 
Dis. 1182 919 78 97 8 994 796 80 93 9 1194 1040 87 131 11 375 306 82 41 11 

SPED 69 28 41 2 3 44 19 43 0 0 61 41 67 1 2 56 33 59 0 0 

LEP 182 65 36 3 2 195 59 30 1 1 191 101 53 0 0 181 91 50 3 2 

Male 678 514 76 56 8 670 517 77 56 8 665 571 86 57 9 631 520 82 51 8 

Female 623 493 79 54 9 590 481 82 57 10 606 539 89 85 14 568 485 85 69 12 

As seen in Table 3.1, Austin, in the final years of the TAKS test administrations (as the TAKS program winds 
down and the STAAR testing program is phased in)  has been a school that is generally successful in meeting the 
TAKS passing scores in Reading (but not especially successful with the Commended scores) with two dramatic 
exceptions.  Those two exceptions have been with the LEP population and the SPED population.   Those two 
sub-groups have significantly lower results. 
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     Table 3.1 does not include the Spring, ‘12 results of TAKS as the data would lead to comparisons that are not 
accurate (since in the Spring of ‘12; the ninth graders, who are traditionally those that struggle the most with the 
tests for a complex litany of social and academic reasons, are not included in the data, as they took the STAAR.)  
In other words, the results for the Grade 9 students historically skewed the overall school results in a downward 
direction, and in the words of Mark Shenker of the High Schools Office, since this cohort is not included in the ‘12 
results, the data would not provide an apples/apples comparison. The comparison would be artificially positive in 
the direction of the ‘12 results).    For this reason, the data for the Reading and ELA TAKS results for Grade 10 
and first time Exit Level takers are included below and not as part of the all-grade results above. 
   From 2007 – 2008 through the 2010-2011 school years, the SPED group was inching forward, but appears to 
have lost that forward momentum in the 2011-2012 school year.  The LEP group was also inching forward, but 
similarly seemed to have lost the momentum in the 2011-2012 school year. 
 
Table 3.2 Austin HS, Comparison of All Students, LEP and SpEd Students, Percentages passing 
English/Language Arts TAKS, Spring 2012 and Spring 2013 
 All 2012 LEP 2012  SPED 2012 

 TTL 
N 

Met %Met Com %Com TTL 
N 

TTL 
Met 

%Met Com %Com TTL 
N 

TTL 
Met 

%Met Com %Com  

10 363 310 85 21 6 73    42 58  0 0 18 11 61 0 0  

11 402 361 90  48 12 32 13  41 0 0 17 7 41 0 0  

 All 2013 LEP 2013 SPED 2013  

11 330 300 91 43 13 50  62 0 0 25  68 0 0  

As seen in Table 3.2,  Austin in the spring of ‘13 did better in the ELA TAKS results for Grade 11 than in 2012, 
with a growth of 1 point for the ―all‖ group, 21 points for the LEP students and 27 points for the SPED students.  In 
spite of this growth in the LEP and SPED percentages, there was still a significant difference in the ―all‖ group in 
terms of meeting the passing standard and the commended standard, relative to the LEP and SPED groups.  
 
III. Math TAKS  
 
Table 4.1 Austin TAKS Passing and Commended Rates in Math, 2008-2011 

Math 

2007-2008 2008-2009 2009-2010 2010-2011 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N % N % N % N % N % N % N % N % 

TTL 1279 808 63 160 13 1238 779 63 162 13 1255 940 75 192 15 1198 915 76 156 13 

Hisp 1221 776 64 151 12 1181 743 63 153 13 1193 900 75 183 15 1097 857 78 151 14 

AA 44 23 52 6 14 43 26 60 6 14 41 28 68 7 17 41 27 66 2 5 

White 10  6 60 2 20 9 7 78 3 33 14 5 36 1 7 17 14 82 2 12 

Econ 
Dis. 1159  736 64 148 13 977 634 65 136 14 1184 891 75 182 15 375 256 68 45 12 

SPED 57 12 21 0 0 40 7 18 0 0 54 20 37 3 6 53 23 43 2 4 

LEP 174 78 45 12 7 190 71 37 6 3 188 107 57 16 9 187 113 60 10 5 

Male 662  425 64 87 13 660 414 63 96 15 661 488 74 99 15 634 488 77 85 13 

Female 617 383 62 73 12 578 365 63 66 11 594 452 76 93 16 564 427 76 71 13 

As seen in Table 4.1, Austin, in the final years of the TAKS test administrations (as the TAKS program winds 
down and the STAAR testing program is phased in)  has been a school that is generally successful in meeting the 
TAKS passing scores in Math (beginning in spring of 2010) with two dramatic exceptions. Those two exceptions 
have been with the LEP population and the SPED population.   The table shows that the school has not been 
especially successful with the Commended scores.         
     The table does not include the Spring, ‘12 results of TAKS as the data would lead to comparisons that are not 
accurate (since in the Spring of ‘12; the ninth graders, who are traditionally those that struggle the most with the 
tests for a complex litany of social and academic reasons, are not included in the data, since they took the 
STAAR.)  In other words, the results for the Grade 9 students historically skewed the overall school results in a 
downward direction, and in the words of Mark Shenker of the High Schools Office, since they are not included in 
the ‘12 results, the data would not provide an apples/apples comparison. The comparison would be artificially 
positive in the direction of the ‘12 results).    For this reason, the data for the Math TAKS results for Grade 10 and 
first time Exit Level takers are included below and not as part of the all-grade results above. 
    From 2007 – 2008 through the 2010-2011 school years, the SPED group was gaining some serious ground, 
but appears to have plateau‘d in growth in the 2011-2012 school year.  The LEP group was also inching forward, 
but similarly seemed to have lost a bit of momentum in the 2011-2012 school year.  
 
Table 4.2 Austin HS, Comparison of All Students, LEP and Special Education Students, Percentages passing 
Mathematics TAKS, Spring 2012 and Spring 2013 
 All 2012 LEP 2012  SPED 2012 

 TTL 
N 

Met %Met Com %Com TTL 
N 

TTL 
Met 

%Met Com %Com TTL 
N 

TTL 
Met 

%Met Com %Com  

10 357   258 72 41 11   73  39 53  4  5 18  8 44 1 6  

11 394 366  93  114 29 29  21 72  3 10 13 7 54 2 15  
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 All 2013 LEP 2013 SPED 2013   

11 336 296 88 59 18 52  71  8 24 12 50 0 0  

As seen in Table 4.2,  Austin HS in the spring of ‘13 lost some ground; particularly in Grade 11 in the Math TAKS 
results, and still showed a significant difference in the ―all‖ group in terms of meeting the passing standard and the 
commended standard, relative to the LEP and SPED groups. The ―all‖ group passing the Exit Level test 
decreased five points from 93% to 88%, the LEP group decreased one point (72% to 71%) and the SPED group 
decreased four points (54% to 50%). 
 
IV.  Social Studies TAKS 
Table 5.1 Austin HS, TAKS Passing and Commended Rates in Social Studies, 2008-2011 

Social 
Studies 

2007-2008 2008-2009 2009-2010 2010-2011 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N % N % N % N % N % N % N % N % 

TTL 732 652 89 149 20 798 698 87 194 24 767 719 94 275 36 746 702 94 230 31 

Hisp 699 620 89 144 21 759 664 87 185 24 726 683 94 261 36 707 664 94 219 31 

AA 27 26 96 4 15 28 25 89 5 18 26 23 88 10 38 30 29 97 6 20 

White 5  5 100 1 20 6 4 67 2 33 9 7 78 2 22 7 7 100 4 57 

Econ 
Dis. 665  590 89 134 20 619 543 88 140 23 729 682 94 258 35 211 194 92 54 26 

SPED  41 27 66 0 0 37 20 54 2 5 36 29 81 5 14 30 25 83 4 13 

LEP  83 59 71 4 5 107 69 64 7 7 102 82 80 16 16 7- 51 73 4 6 

Male 368 329  89 94 26 412 361 88 121 29 400 379 95 174 44 383 367 96 146 38 

Female 
 
364 323 89 55 15 386 337 87 73 19 367 340 93 101 28 363 335 92 84 23 

As seen in Table 5.1, Austin HS, in the final years of the TAKS test administrations (as the TAKS program winds 
down and the STAAR testing program is phased in) has been a school that is quite successful (nearing 
Exemplary status) in meeting the TAKS passing scores in Social Studies (beginning in spring of 2010) but with a 
significant achievement gap in the LEP and SPED populations. The table shows that the school has been fairly 
successful with the Commended scores.         
    From 2007 – 2008 through the 2010-2011 school years, the SPED group was gaining some serious ground, 
but appears to have plateau‘d in growth in the 2011-2012 school year.  The LEP group was also inching forward, 
but similarly seemed to have lost a bit of momentum in the 2011-2012 school year.  
 
Table 5.2 Austin HS, Comparison of All Students, LEP and Special Education Students, Percentages passing 
Social Studies TAKS, Spring 2013 
 All 2012 LEP 2012  SPED 2012 

 TTL 
N 

Met %Met Com %Com TTL 
N 

TTL %Met Com %Com TTL 
N 

TTL %Met Com %Com  

10 354 333 94 62 18   73  57 79 5 7 22 19 85 1 5  

11 398 386 97 247 62   30  22 73  5 17 18 14 78 4 22  

 All 2013 LEP 2013 SPED 2013 

11 340 331 97 204 60  53   87   26 28   82 18    

As seen in Table 5.2, Austin in the spring of ‘13 had mixed results in the Social Studies TAKS results, on the Exit 
Level Grade 11 examination. The ―all‖ group who passed maintained the same level of passing (97%).  However, 
the LEP and SPED groups made significant progress in closing the historical achievement gap (the LEP students 
went from a 73% passing rate to an 87% passing rate and the percentage of SPED students who achieved 
passing scores grew from 78% to 82%.  
 
 
V.  Science TAKS 
Table 6.1 Austin HS, TAKS Passing and Commended Rates in Science, 2008-2011 

Science 

2007-2008 2008-2009 2009-2010 2010-2011 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N 

Met Commend 

N % N % N % N % N % N % N % N % 

TTL 724  464 64 31 4 802 506 63 53 7 772 583 76 67 9 746 585 78 83 11 

Hisp 690  445 64 40 4 764 477 62 50 7 731 550 75 62 8 706 556 79 81 11 

AA 28  14 50 1 4 289 20 71 2 7 26 22 85 3 12 31 21 68 1 3 

White 5  4 80 0 0 5 4 80 1 0 9 6 67 1 11 7 7 100 1 14 

Econ 
Dis. 657  420 64 26 4 621 396 64 44 7 734 551 75 62 8 210 149 71 21 10 

SPED 36  7 19 0 0 34 9 26 0 0 37 15 41 0 0 30 15 50 1 3 

LEP  81 33 41 2 2 106 38 36 2 2 102 58 57 3 3 69 28 41 1 1 

Male 
 
363 248 68 20 6 415 277 67 35 8 404 319 79 45 11 384 320 83 50 13 

Female 361  216 60 11 3 387 229 59 18 5 368 264 72 22 6 362 265 73 33 9 

As seen in Table 6.1, Austin, in the final years of the TAKS test administrations (as the TAKS program winds 
down and the STAAR testing program is phased in) has been a school that has been progressing steadily  in 
meeting the TAKS passing scores in Science but with a significant achievement gap in the LEP and SPED 
populations. The table shows that the school has been somewhat successful with the Commended scores.         
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    From 2007 – 2008 through the 2010-2011 school years, the SPED group was gaining some serious ground, 
but appears to have plateau‘d  in the 2011-2012 school year.  The LEP group had lost ground from the ‘09-‘10 
school year to the ‘10-‘11 school year, and did seems to have done better in the ‘12 administration, particularly for 
Grade 11. 
 
Table 6.2 Austin HS, Comparison of All Students, LEP and SpEd Students, Percentages passing Science TAKS, 
Spring 2013 
 All 2012 LEP 2012  SPED 2012 

 TTL 
N 

Met %Met Com %Com TTL 
N 

TTL %Met Com %Com Met TTL %Met Com %Com  

10  356 255 72 33 9   73 34 47  2 3 22 9 41 0 0  

11 397 377 95 83 22 29 22 76 1 3 17 7 41 0 0  

 All 2013 LEP 2013 SPED 2013 

11 336 313 93 44 13 52  83  2 26  69  0  

As seen in Table 6.2, Austin HS in the spring of ‘13 had mixed results in the Science TAKS results, in the Exit 
Level Grade 11 examination. The ―all‖ group who passed lost two percentage points (from 95% to 93%).  
However, the LEP and SPED groups made significant progress in closing the historical achievement gap (the 
LEP students went from a 76% passing rate to an 83% passing rate and the percentage of SPED students who 
achieved passing scores grew from 41% to 69%.  
 
VI. Summary STAAR Results 
Table 7.1 Austin HS, Comparison of STAAR All Test Campus Summary, Spring, ‘12 and Spring, ‘13 
Administrations, Achieved Level II Satisfactory or Level III Advanced Results 

2012 STAAR RESULTS 
 N All 

Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Read 

45
4 

43 0 43 0 48 0 17 0 40 0 15 0 15 0 93 0 

Eng II 
Read 

1 * * * * * * * * * * * * * * * * 

Eng I 
Write 

45
4 

24 0 24 0 29 0 0 0 22 0 2 0 6 0 57 0 

Eng II 
Write 

1 * * * * * * * * * * * * * * * * 

Algebra 
I 

40
3 

75 7 75 7 84 0 40 0 76 9 62 5 56 0 88 25 

Geomet
ry 

40 95 5 95 5 * * * * 95 5 * * * * 95 5 

Biology 44
7 

69 0 69 0 75 0 40 0 68 1 50 0 47 0 100 0 

World 
Geo 

45
0 

56 0 56 0 60 0 20 0 56 0 34 0 13 0 100 4 

2013 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Read 

54
8 

40 1 40 2 43 0 -- -- 39 1 12 1 12 0 93 10 

Eng II 
Read 

41
8 

60 3 60 3 59 5 -- -- 59 3 32 0 6 0 100 10 

Eng III 
Read 

-- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- 

Eng I 
Write 

59
0 

23 0 23 0 25 0 -- -- 23 0 8 0 10 0 66 0 

Eng II 
Write 

42
3 

24 0 25 0 19 0 -- -- 24 0 11 0 5 0 63 0 

Eng III 
Write 

-- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- 

Algebra 
I 

42
5 

67 4 67 14 74 5 -- -- 67 4 43 1 57 0 88 8 

Geomet
ry 

39
1 

72 3 71 3 90 0 -- -- 72 3 56 0 53 0 100 12 

Algebra 
II 

93 100 72 100 71 -- -- -- -- 100 75 100 75 -- -- 100 62 

Biology 47
6 

67 2 67 2 70 5 -- -- 66 2 44 0 52 0 98 11 

Chemist
ry 

40
1 

63 0 62 0 81 0 -- -- 64 0 51 0 35 0 97 3 

World 
Geo 

52
0 

54 3 55 3 32 5 80 20 53 3 34 0 32 0 91 11 

World 
Hist 

39
9 

44 1 44 1 48 0 -- -- 44 0 23 0 21 0 81 6 

As seen in Table 7.1, the first year of the STAAR EOC administration offered up mixed results.  On some tests, 
Year Two did not show growth overall, and posted some slightly regressive scores.  By the same token, in spring 
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of 2013, the group of students taking Algebra II did remarkably well, with all achieving a Level II score and 72% 
achieving Level III.  While in the last six years, Austin HS had shown consistently acceptable TAKS results in 
Reading/ELA, the STAAR results were the inverse.  By far, the results which were most disappointing were the 
STAAR English I Writing results. Reading was also quite weak, as well as World Geography (an additional 
surprise, since historically, Austin HS had quite a bit of success with the Social Studies TAKS.)   
 
VII. English I and English II (Reading and Writing) STAAR Results 
Table 7.2A Austin High School, Comparison of STAAR EOC Met 2012 Standard and 2013, English I Reading 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Read 

4
5
4 

43 0 43 0 48 0 17 0 40 0 15 0 15 0 93 0 

Eng II 
Read 

1 * * * * * * * * * * * * * * * * 

2013 STAAR RESULTS 

Eng I 
Read 

5
4
8 

40 1 40 2 43 0 -- -- 39 1 12 1 12 0 93 10 

Eng II 
Read 

4
1
8 

60 3 60 3 59 5 -- -- 59 3 32 0 6 0 100 10 

Eng 
III 
Read 

-- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- -- 

As seen in Table 7.2A, in the spring of 2012, the overall results for the Austin HS students who took the STAAR 
English I Reading were low, with some subgroups doing poorly.  In 2013, there was no improvement and indeed 
there was a regression in some scores. In 2012, the White students, the LEP and the SPED students had results 
which were significantly lower than the ―all‖ results.‖  In 2013 this was the same, with the exception of the White 
students, whose results are masked. For the sake of comparison, the statewide results are in Table 7.2 B.  
Because only one student took the English II Reading test in ‗12, the results are masked, and would have slim to 
no statistical/analytical value in any case.  In ‘13, too few took the Eng III reading to reveal the results. 
     In taking a look at the Austin HS ‗all‘ students‘ overall performance on the reporting categories for English I, 
our students struggled with ―short answer rating on paired selections,‖ (the average number of points scored was 
2.5 out of a possible 9, or 27%), and ―short answer rating on single selection,‖ (the average number of points 
scored was 3.9 out of a possible 9, or 43%).  The students did much better on the multiple choice questions 
dealing with ―Understanding/Analysis Across Genres‖ (the average number of points scored was 4.3 out of a 
possible 8, or 54%).  The 14 items that touched on ―Understanding/Analysis of Informational Texts‖ were also 
easier for the students (the average number of points scored was 8.6 out of a possible 14, or 61%), but the 
students struggled with the 16 items on ―Understanding/Analysis of Literary Texts,‖ (the average number of points 
scored was 7.45 out of a possible 16, or 46%). 
    Taking a look at the Austin HS students‘ overall performance on the reporting categories for English II, our 
students struggled with ―short answer rating on paired selections,‖ (the average number of points scored was 3.8 
out of a possible 9, or 42%), and ―short answer rating on single selection,‖ (the average number of points scored 
was 4.4 out of a possible 9, or 48%).  This shows some growth from Eng I and II, perhaps implying that the 
students have become more accustomed to the style of the STAAR and that the teaching in Eng II has become 
more aligned.  The students did better on the multiple choice questions dealing with ―Understanding/Analysis 
Across Genres‖ (the average number of points scored was 4.4 out of a possible 8, or 55%).  The 14 items that 
touched on ―Understanding/Analysis of Informational Texts‖ were also easier for the students (the average 
number of points scored was 9 out of a possible 14, or 65%), but the students were not quite as successful with 
the 16 items on ―Understanding/Analysis of Literary Texts,‖ (the average number of points scored was 9 out of a 
possible 16, or 56%). 
 
Table 7.2 B Statewide, Comparison of STAAR EOC Met Standard 2012 and 2013, English I Reading 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Read 

33
48
25 

68 8 59 4 59 4 82 13 56 3 18 0 24 1 96 29 

Eng II 
Read 

27
51
3 

61 9 60 6 54 5 64 11 53 5 21 0 20 0 91 27 
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2013 STAAR RESULTS 

Eng I 
Read 

38
35
58 

65 11 56 6 68 9 81 18 54 4 18 0 22 1 97 41 

Eng II 
Read 

31
43
14 

78 21 71 13 71 11 88 31 69 11 31 1 36 2 98 58 

For the sake of comparison, the statewide results are in Table 7.2 B.  As seen in the table, the overall results for 
the statewide students who took the STAAR English I Reading were higher than the Austin HS students. 
However, it is interesting to see that statewide there were significant achievement gaps in the sub-groups, as in 
the Austin HS data.  In comparing the Austin HS results and the statewide results, there is clearly an achievement 
gap in the ―all‖ group and in every subgroup.  The subgroup that had the narrowest gap between the school‘s 
results and the statewide is the GT group. 
 
Table 7.3 A  Austin HS, Comparison of STAAR EOC Met Standard 2012 and 2013,  Writing 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Write 

4
5
4 

24 0 24 0 29 0 0 0 22 0 2 0 6 0 57 0 

Eng II 
Write 

1 * * * * * * * * * * * * * * * * 

2013 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Write 

5
9
0 

23 0 23 0 25 0 -- -- 23 0 8 0 10 0 66 0 

Eng II 
Write 

4
2
3 

24 0 25 0 19 0 -- -- 24 0 11 0 5 0 63 0 

Eng III 
Write 

-
-
- 

-- -- -- -- -- -- -- -- -- - -- -- -- -- -- -- 

As seen in Table 7.3 A., the overall results for the Austin HS students who took the STAAR English I Writing were 
quite low on ‗12, with some subgroups doing even more poorly.  The White students, the LEP, Economically 
Disadvantaged and the SPED students had results which were significantly lower than the ―all‖ results.‖  In ‘13, 
there was no appreciable growth, with the exception of the LEP students, who showed a 6 point gain in the 
percentages achieving a Level II score in Eng I Writing, a 4 point gain in the percent of SPED students who 
achieved a Level II score in Eng I, and 9 point gain in the percentage of GT students who achieved a Level II 
score in Eng I.  Because only one student took the English II Writing test in ‘12 and a very small number took the 
English III writing test in ‗13, the results are masked, and would likely have slim to no statistical/analytical value in 
any case. For the sake of comparison, the statewide results are in Table 8.3 B. 
     When taking a look at the reporting categories, for the ―all‖ group of Austin HS students for writing in Eng I, the 
category in with which the students struggled the most was the expository composition.  This was the same as in 
2011-2012. The average number of points scored on this category (out of a possible 16) was 6.3 or 40%.  The 
students did a bit better in the literary composition, scoring an average of 8.2 out of a possible 16 (51%).  They 
did slightly better in revision (average score of 8.5 out of 15, 57%) and editing (average score of 8.8 out of 15, 
59%.)   
     Taking a look at the reporting categories for the ―all‖ group of Austin HS students for writing in Eng II, the 
category in with which the students struggled the most was the expository composition.  The average number of 
points scored on this category (out of a possible 16) was 8.2 or 51%.  The students did a bit better in the 
persuasive composition, scoring an average of 8.3 out of a possible 16 (52%).  They did slightly better in revision 
(average score of 9.6 out of 15, 647%) and editing (average score of 9.7 out of 15, 65%.)   
 
Table 7.3 B Statewide, Comparison of STAAR EOC Met Standard 2012 and 2013, Writing 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Eng I 
Write 

334
947 

55 3 44 1 45 1 70 5 40 1 8 0 11 0 93 16 

Eng II 
Write 

278
98 

46 2 43 1 38 1 49 3 36 1 0 0 8 0 83 8 

2013 STAAR RESULTS 

Eng I 404 48 2 38 1 37 1 64 4 35 1 9 0 10 0 91 13 
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Write 412 

Eng II 
Write 

315
963 

52 3 43 1 38 1 68 4 39 1 10 0 11 0 91 13 

Eng 
III 
Write 

259
09 

42 9 39 7 33 6 47 12 35 6 7 0 6 0 81 31 

For the sake of comparison, the statewide results are in Table 7.3 B.  As seen in the table, the overall results for 
the statewide students who took the STAAR English I Writing were higher than the Austin HS students. However, 
it is interesting to see that statewide there were significant achievement gaps in the sub-groups, mirrored in the 
Austin HS data.  In comparing the Austin HS results and the statewide results, there are clearly achievement gaps 
between the results in the ―all‖ group and in every subgroup.  The subgroup that had the narrowest gap between 
the school‘s results and the statewide is the GT group, but it is still a significant gap. 
     
VIII.  Math (Algebra I, Geometry, Algebra II) STAAR Results 
Table 7.4 A   Austin HS, Comparison STAAR EOC Met Standard 2012 and 2013, Math 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Algebra 
I 

40
3 

75 7 75 7 84 0 40 0 76 9 62 5 56 0 88 25 

Geomet
ry 

40 95 5 95 5 * * * * 95 5 * * * * 95 5 

2013 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Algebra 
I 

42
5 

67 4 67 14 74 5 -- -- 67 4 43 1 57 0 88 8 

Geomet
ry 

39
1 

72 3 71 3 90 0 -- -- 72 3 56 0 53 0 100 12 

Algebra 
II 

93 100 72 100 71 -- -- -- -- 100 75 100 75 -- -- 100 62 

As seen in Table 7.4 A, the overall results for the Austin HS students who took the STAAR Algebra I were low to 
moderate in ‘12 and ‘13, with the exception of Algebra II.  Some subgroups showed stronger results (African 
American and G/T) and others doing more poorly (LEP, and SPED). For the sake of comparison, the statewide 
results are in Table 7.4 B. 
 
Table 7.4 B   Statewide, Comparison of STAAR EOC Met Standard 2012 and 2013, Math 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Algebra 
I 

3335
67 

83 17 79 11 75 8 90 24 76 9 60 4 50 3 98 53 

Geomet
ry 

8427
9 

98 41 97 27 95 21 99 51 96 23 87 15 85 27 100 61 

2013 STAAR RESULTS 

Algebra 
I 

3646
13 

78 16 74 10 69 7 88 24 71 8 51 3 43 2 98 56 

Geomet
ry 

2976
01 

86 18 83 11 78 8 92 27 81 10 65 4 55 3 99 57 

Algebra 
II 

9313
5 

97 70 95 59 95 55 99 78 95 55 83 36 78 36 99 85 

For the sake of comparison, the statewide results are in Table 7.4 B.  As seen in the table, the overall results for 
the statewide students who took the STAAR Algebra I and Geometry were higher than the Austin HS students. 
However, it is interesting to see that statewide there were some significant achievement gaps in the sub-groups, 
mirrored in the Austin data.  In comparing the Austin HS results and the statewide results for Algebra and 
Geometry, there is clearly an achievement gap between the results in the ―all‖ group and in almost every 
subgroup.   
     The Algebra II students did well on both the Austin HS level and the statewide level. 
 
    When taking a look at the reporting categories for Algebra I, for the ―all‖ group of Austin HS students, the 
category in with which the students struggled the most was ―quadratic and other nonlinear functions (answering 
an average of 3.7 questions correctly out of 9, or 41%.)  The students had the strongest showing on ―functional 
relationships,‖ (answering an average of 4.1 questions out of 8 correctly, or 52%). 
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    Taking a look at the reporting categories for Geometry, for the ―all‖ group of Austin HS students, the category in 
with which the students struggled the most was ―similarity and the geometry of shape‖ (answering an average of 
2.9 questions correctly out of 8, or 36%.)  The students had the strongest showing on ―geometric patterns and 
representations‖ (answering an average of 4 questions correctly out of 8, or 50%.) 
     Taking a look at the reporting categories for Algebra II, for the ―all‖ group of Austin HS students, the category 
in with which the students struggled the most was ―properties of rational functions‖ (answering an average of 3.1 
questions correctly out of 5, or 63%.)  The students had the strongest showing on ―representations of quadratic 
relations‖ (answering an average of 4.8 questions correctly out of 6, or 80%.) 
 
IX.  Social Studies (World Geography) STAAR Results 
Table 7.5 A - Austin HS, Comparison of STAAR EOC Met Standard 2012  and 2013, Social Studies 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

World 
Geo 

4
5
0 

56 0 56 0 60 0 20 0 56 0 34 0 13 0 100 4 

2013 STAAR RESULTS 

World 
Geo 

5
2
0 

54 3 55 3 32 5 80 20 53 3 34 0 32 0 91 11 

World 
Hist 

3
9
9 

44 1 44 1 48 0 -- -- 44 0 23 0 21 0 81 6 

As seen in Table 7.5 A., the overall results for the Austin HS students who took the STAAR World Geography 
were poor in ‘12 and showed regression in ‗13, with some subgroups showing stronger results (African American  
in ‘12 and G/T in both years) and others doing much more poorly (LEP and SPED). The SPED group, showed an 
impressive gain in percentage passing for the World Geography test from ‘12-‘13, with 13% passing in ‘12 and 
32% passing in ‘13.  The overall results for the Austin HS students who took the STAAR World History were poor 
in ‘13, with some subgroups showing stronger results (African American and G/T) and others doing much more 
poorly (LEP and SPED). For the sake of comparison, the statewide results are in Table 7.5 B. 
 
Table 7.5 B Statewide, Comparison of STAAR EOC Met Standard 2012 and 2013, Social Studies 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

World 
Geo 

320
966 

81 13 75 7 71 5 90 23 72 5 43 1 43 2 99 46 

2013 STAAR RESULTS 

World 
Geo 

366
114 

75 15 70 8 65 6 87 26 66 7 38 1 36 3 98 53 

World 
Hist 

308
445 

70 9 62 4 59 3 82 14 59 3 32 1 35 2 95 31 

For the sake of comparison, the statewide results are in Table 7.5 B.  As seen in the table, the overall results for 
the statewide students who took the STAAR Social Studies were higher than the Austin HS students. However, it 
is interesting to see that statewide there were significant achievement gaps in two sub-groups (LEP and SPED), 
mirrored in the Austin HS data.  In comparing the Austin HS results and the statewide results for Social Studies, 
there is clearly an achievement gap between the results in the ―all‖ group and subgroups. 
    When taking a look at the reporting categories for World Geography, for the ―all‖ group of Austin HS students, 
the results by category ranged from ―economics, science, technology and society, the category in which the 
students struggled the most (answering an average of 5.7 questions correctly out of a possible 14, or 41%.)  The 
students struggled equally with ―history, government and citizenship,‖ and ―culture.‖  They did a bit better with 
―geography‖ (answering an average of 14 questions correctly out of a possible 26, or 54%.) 
    When taking a look at the reporting categories for World History, for the ―all‖ group of Austin HS students, the 
results by category ranged from ―economics, science, technology and society, the category in which the students 
struggled the most (answering an average of 4.2 questions correctly out of a possible 10, or 42%) along with 
―history, 8000 BC to AD 1750 (answering an average of 7.6 questions correctly out of a possible 18, or 42%) The 
students struggled equally with ―history, government and citizenship,‖ and ―culture.‖  They did a bit better with 
―geography‖ (answering an average of 4.6 questions correctly out of a possible 10, or 46%.) 
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X. Science (Biology) STAAR Results 
Table 7.6 A   Austin HS, Comparison of STAAR EOC Met Standard 2012 and 2013, Science 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Biology 44
7 

69 0 69 0 75 0 40 0 71 0 50 0 47 0 100 0 

2013 STAAR RESULTS 

Biology 47
6 

67 2 67 2 70 5 -- -- 66 2 44 0 52 0 98 11 

Chemist
ry 

40
1 

63 0 62 0 81 0 -- -- 64 0 51 0 35 0 97 3 

As seen in Table 7.6 A, the overall results for the Austin HS students who took the STAAR Biology exam were 
moderate, with some subgroups showing stronger results (African American and G/T) and others doing more 
poorly (LEP and SPED). While there was still an achievement gap for the SPED group for the Biology exam, the 
group did post a five point gain in achievement of Level II scores from ‘12-‘13.  
     Looking at the overall results for the Austin HS students who took the STAAR Chemistry exam, the results 
were moderate, with some subgroups showing stronger results (African American and G/T) and others doing 
more poorly (LEP and SPED). For the sake of comparison, the statewide results are in Table 7.6 B. 
 
Table 7.6 B   Statewide, Comparison of STAAR EOC Met Standard 2012 and 2013, Science 
2012 STAAR RESULTS 

 N All 
Level 
II, 
Perce
nt 

All 
Level 
III, 
Perce
nt 

Hisp 
Level 
II, 
Perce
nt 

Hisp  
Level 
III, 
Perce
nt 

AA 
Level 
II, 
Perce
nt 

AA 
Level 
III, 
Perce
nt 

W 
Level 
II, 
Perce
nt 

W  
Level 
III, 
Perce
nt 

Econ 
Disadva
n. 
Level II, 
Percent 

Econ 
Disadva
n. 
Level 
III,  
Percent 

LEP 
Level  
II,  
Perce
nt 

LEP 
 Level 
III, 
Perce
nt 

SPED 
Level 
II, 
Perce
nt 

SPED  
Level 
III, 
Perce
nt 

GT 
Level 
II, 
Perce
nt 

GT 
Level 
III, 
Perce
nt 

Biology 3190
44 

87 9 82 4 83 4 94 15 82 5 58 1 57 2 99 36 

2013 STAAR RESULTS 

Biology 3587
97 

85 12 80 7 80 5 93 21 79 6 55 1 54 2 99 47 

Chemist
ry 

2690
69 

84 12 79 6 78 5 91 17 77 5 56 2 48 2 98 38 

For the sake of comparison, the statewide results are in Table 7.6 B.  As seen in the table, the overall results for 
the statewide students who took the STAAR Biology were higher than the Austin HS students. However, it is 
interesting to see that statewide there were some significant achievement gaps in the sub-groups, mirrored in the 
Austin data (LEP and SPED).  In comparing the Austin HS results and the statewide results for Biology and 
Chemistry, there is clearly an achievement gap between the results in the ―all‖ group and in almost every 
subgroup.  Interestingly, there was an inverse result for African American students (they did better at Austin 
relative to the ‗all,‖ and statewide they did more poorly). 
     When taking a look at the reporting categories for Biology, for the ―all‖ group of Austin HS students, the 
category in with which the students struggled the most was ―biological processes and systems ― (answering an 
average of 4.6 questions out of 11 correctly, or 42%.) The reporting category with which the students had the 
most success (but by a huge margin) was ―biological evolution and classification‖ (answering an average of 5 
questions correctly out of a possible 10, or 50%.) 
     Taking a similar look at the reporting categories for Chemistry, for the ―all‖ group of Austin HS students, the 
students struggled the most with ―solutions,‖ (answering an average of 3.6 questions correctly out of a possible 9, 
or 40%).  The reporting category in which they had the most success (but not by a huge margin) was ―atomic 
structure and nuclear chemistry‖ (answering an average of 4.2 questions correctly out of a possible 9, or 47%). 
 
Demographic Data Analysis 
Four Year Graduation and Completion Summary, Class of 2012 – As seen in Table 8, the graduation rate for 
Austin High School is not as strong as the HISD graduation rate overall. This is data which is provided without the 
TEA 2011 exclusions. A discussion of exclusions follows the table. 
 
Table 8 - HISD and Austin HS Graduation with No Exclusions, Continuer, GED, Dropout and Completion Rates, 
2011 and 2012 

Houston Independent School District, No Exclusions 
Standard Education Program, Class of 2012 

 TTL Graduation 
Rate (used 
for AYP) 

Continuer 
Rate 
 

GED 
Rate 

Dropout 
Rate 
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All Students 11,461 78.8 8.0 0.7 12..5   

Af American 3,542 76.7 6.8 0.7 15.8   

Amer Indian 38 71.1 13.2 0 15.8   

Asian 416 91.6 3.6 0 4.8   

Hispanic 6,420 77.4 9.7 0.5 12.4   

Pac. Isl. 28 92.9 3.6 0 3.6   

Two or More 73 91.8 6.8 0 1.4   

White 1,030 89.0 3.5 1.9 5.5   

Other 4 * * * *   

Economic Disad 7,846 80.5 7.1 0.4 12.0   

LEP Ever 1,385 54.6 24.0 0 21.4   

SPED 1,184 61.1 14.5 0.3 24.1   

 Stephen F. Austin High School, No Exclusions 
Standard Education Program, Class of 2012 

 TTL Graduation 
Rate (used 
for AYP) 

Continuer 
Rate 
 

GED 
Rate 

Dropout 
Rate 

   

All Students 418 74.6 11.5 0.5 13.4   

Af American 16 81.3 0     

Amer Indian 2 * * * *   

Asian * * * * *   

Hispanic 397 74.3 12.1     

Pac. Isl. * * * * *   

Two or More * * * * *   

White 3 * * * *   

Other * * * * *   

Economic Disad 320 80.0 5.6 0.6 13.8   

LEP Ever 97 58.8 21.6 0 19.6   

SPED 39 41.0 17.9 0 41.0   

Houston Independent School District, No Exclusions 
Standard Education Program, Class of 2011 

 TTL Graduation 
Rate (used 
for AYP) 

Continuer 
Rate 
 

GED 
Rate 

Dropout 
Rate 

Completion 
Rate  

 

All Students 11561 78.5 9.1 .6 11.8 87.6  

Af American 3746 77.1 7.5 .6 14.7 84.7  

Amer Indian 21 71.4 14.3  14.3 85.7  

Asian 448 91.7 5.1 .2 2.9 96.9  

Hispanic 6212 76.2 11.3 .6 12 87.5  

White 1076 90.1 4.1 1.4 4.5 94.1  

Economic Disad 7688 80.5 8.6 .5 10.4 89.1  

LEP Ever 1473 54.4 25.2 .2 20.2 79.6  

SPED 1137 64.6 1 .6 19.8 79.6  

Stephen F. Austin High School, No Exclusions 
Standard Education Program, Class of 2011 

 TTL Graduation 
Rate 

Continuer 
Rate 
 

GED 
Rate 

Dropout 
Rate 

Completion 
Rate  

 

All Students 468 79.1 12 .2 8.8 91  

Af American 16 87.5 6.2  6.2 93.8  

Amer Indian 1 * * * * *  

Asian 1 * * * * *  

Hispanic 446 78.5 12.3 .2 9 90.8  

White 4 * * * * *  

Economic Disad 399 84.5 7.3 .3 8 91.7  

LEP Ever 104 61.5 21.2  17.3 82.7  
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SPED 40 75 20  5 95  

 
     In 2011, the TEA introduced six criteria that exclude a student from the longitudinal rate calculations for 
campus and district reporting.  A student who meets one or more of the following criteria is excluded from campus 
and district completion rate calculations used for accountability purposes: 

 A student who is ordered by court to attend a high school equivalency certificate program but has 
not earned a high school equivalency certificate, 

 A student previously reported to the state as a dropout, 

 A student in attendance but who is not in membership for purposes of average daily attendance, 

 A student whose initial enrollment in a school in the United States in Grades 7-12 was as an 
unschooled refugee or asylee as defined by TEC §39.027 (a-1), 

 A student who is in a district exclusively as a function of having been detained at a county facility 
but is otherwise not a student of the district in which the facility is located (TEC §39.054(f) and §39.055), 
and 

 A student who is incarcerated in a state jail or federal penitentiary as an adult or as a person 
certified to stand trial as an adult 

     A completion rate is the percentage of students from a class of beginning (not repeating) ninth graders who 
complete their high school education by their anticipated graduation date. The cohort includes students who 
transfer in during the second, third, or fourth years. Depending on the accountability system used, a completer 
may be defined as a student who graduates, continues high school in the fall after expected graduation, or 
receives a GED. 
      An initiative that was inaugurated in the 2011-2012 school year that may have had a mitigating impact on 
graduation is the creation of two inter-session semesters. The Winter Holiday Accelerated Credit Program 
(WHACP) allowed students to work off attendance asterisks, use APEX software to regain credits for failed 
classes and gain original credit for Economics.  During the Spring Break holiday, we had a Spring Holiday 
Accelerated Credit Program (SHACP) in which students worked off asterisks and regained credits for failed 
classes. We will continue with these programs, and possibly will add other Saturday or PM programs. 

 
School Processes Analysis and Acts of Leadership 

 
A. Teacher Practices: Addressing the testing result/overall academic achievement gap between the 
“All” group and the “LEP” group:  There is a significant and historically entrenched achievement gap between 
the Limited English Proficiency (LEP) student and the mainstream students.  Observations in classrooms and 
teacher communications have indicated a need for reform in the classrooms and in the school as a whole.  This is 
evident not only in the mainstream classrooms, but in the Pre-AP and AP class universe. 
The language minority adolescent learner often (not always) comes to Austin HS carrying not the singular burden 
of limited English but in actuality three burdens:  a) knowing little or no English, b) interrupted or limited formal 
schooling, c) and limited literacy in any language. Therefore, it is often not just a linguistic issue, but an issue of 
poor academic preparation as well.   
    One of the very first best practices in addressing the needs of the ELL students is the assumption of shared 
responsibility for the achievement of English Language Learners (ELL‘s.)  The ELA teachers have shared that 
they sometimes feel as if their colleagues conceptualize the ELA classrooms as ―one stop shops‖ for all the needs 
of the ELL‘s – learning the conversational language, learning academic language, testing, translating, counseling, 
etc.  They feel this is an unfair burden and they are correct.  We must work harder to improve the acceptance of a 
systematic, school-wide paradigm that these students belong to all of us and that we are equally responsible for 
them.  Having made that point, the ELA teachers are not completely off the hook.  There is no doubt that the ELA 
classroom offers certain unique opportunities for the students to engage with language.  Therefore, while the ELA 
teachers are not the proprietors of ‗one stop shops,‘ they do bear a heavier responsibility than their colleagues for 
the language progression of the ELL‘s.   They have the luxury of reading, talking, and writing in their entire period.  
In other words, they do not have to complete a science lab as part of their lesson.  They are not asked to teach 
the students how to make computerized architectural drawings.  They are not asked to teach the students how to 
solve linear equations.  They are charged with directing students to engage with language in a myriad of ways, all 
of which would directly impact the ELL‘s student attainment of conversational/informal as well as academic 
language. 
     A second aspect to consider is the curriculum.  Does the curriculum address not only the English speaker, but 
the ELL in mastering the academic content?  HISD has unveiled this year a new curriculum, which has a parallel 
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set of activities, lesson plans, and best practices for ELL learners.  Austin HS will implement this curriculum, 
hopefully with fidelity, and the results will be seen at the end of the year. 
 A third aspect is increased instructional time to engage with the target language and academic content.  It 
will take additional time for these students to master academic literacy and content.  The ELL students who are 
Beginners and Intermediate are double blocked with an extra ELA class. In addition, we will continue to offer no-
cost ―language institutes‖ in the inter-sessions (winter break and spring break) for the ELL students.  Finally, the 
feasibility of a consistent Saturday school for these students will be explored. 
 A fourth aspect that may be helpful to the ELL‘s is to assure that they have adequate social support—
from peers and from caring adults.  In some schools, the ELL‘s are clustered together (in terms of their schedules) 
and move throughout their day together.  The feasibility and the desirability of this plan will be examined this 
school year (as at this time, the ELL‘s are not clustered together).  There are very convincing arguments pro and 
con for this sort of arrangement, but that does not eliminate the need to have a frank and open discussion about 
this sort of plan. Even if the students cannot be scheduled to travel through their day together, the school may 
wish to consider the feasibility of an after school social group or club so that they students can get to know one 
another and support one another. 
 A fifth aspect is the creation and dissemination of an individualized academic graduation plan for ELL‘s.  
A comprehensive folder on a student is a beautiful thing—unless it is hidden in a file cabinet in the main office.  
The teachers of the student must be aware of the student‘s history and needs from the onset of the school year.   
 The final and sixth aspect of how Austin HS must improve its academic program for ELL‘s is to ensure 
that there is sheltered instruction in all classes offered by well-trained teachers. The Sheltered Instruction 
Observation Protocol (SIOP) Model (Echevarria, Vogt & Short, 2000) was developed to provide teachers with a 
well articulated, practical model of instruction. The intent of the model is to facilitate high quality instruction for 
English Learners in content area teaching. The SIOP Model is based on current knowledge and research-based 
practices for promoting learning with all students, especially ELL‘s. A multi-session training on SIOP was provided 
to teachers last year (at least one from every subject area) but to truly embed new practices in a school it requires 
much more than a single training. It requires a consistent concentration on this issue, and the school must do a 
better job to make sure that ELL best practices are etched much more deeply in the culture. 
 
B.   Addressing the testing result/overall academic achievement gap between the “All” group and the 
“SPED” group:  There is a significant and historically entrenched achievement gap between the Special 
Education student and the mainstream students.  This is in spite of an extremely committed, responsive, and well-
prepared cadre of SPED teachers and staff.  To begin to address the issue, we must examine best practices and 
honestly explore whether the school is implementing them. 
     The Individuals with Disabilities Education Act (IDEA) requires that a continuum of placement options be 
available to meet the needs of students with disabilities.  The law also requires that students be placed in their 
least restrictive environment ―to the maximum extent appropriate‖. This implies that children with disabilities will 
be educated with children who are not disabled and  special classes, separate schooling or other removal of 
children with disabilities from the regular environment occurs only when the nature or severity of the disability is 
such that education in regular classes cannot be attained satisfactorily, even with the use of supplementary aids. 
            Attitudes and Beliefs - The school must do a better job of ensuring that the culture of the school supports 
the belief that the SPED student can succeed, and that the faculty and staff (all of us, not just the SPED faculty 
and staff) fully own the responsibility for the learning outcomes of students with disabilities. We must also ensure 
that all teachers are ready to receive a student with disabilities and implement instructional accommodations and 
modifications that will make learning accessible to all.  This is done through ongoing, frank conversations in which 
we confront erroneous and exclusionary beliefs and practices.  We need to do a better job to ensure that a forum 
and framework for those conversations is in place (professional development topics, SOSA discussion topics, 
etc.) 
       Collaboration - The school must do a better job of ensuring that the culture of the school supports civil and 
effective collaboration between the mainstream and SPED teachers, faculty and staff.  SPED teachers, ideally 
would have common planning periods (this is extremely difficult since the inclusion teachers work with all grade 
levels and multiple subjects, but there can certainly be improvement.)   
    A frequent issue of contention concerns the adequate implementation of accommodations in the classroom.  
This occasionally becomes a source of tension, and concerns range from the philosophical to the practical.  
Conversations can become heated.  The questions raised  include: 
How are assessments modified for students with learning disabilities? 
How is expository text modified and/or what strategies are put into place to assure that it is accessible to the LD 
student? (e.g., Kurzweill reading machines). 
How many tries does the SPED student get to pass a test? (Is it different than the mainstream students?) 



Page 21 of 48 

 

Is the homework identical or is it modified? 
The leadership of the school, including the SPED Chair must ensure that these conversations are 

conducted in a manner in which the focus on the child is never lost, and that exchanges take place in an 
atmosphere of professionalism and civility. 
            Instructional Methods – The school must do a better job of ensuring that the teachers have the knowledge 
and skills needed to select and adapt curricula and instructional methods to individual student needs. One size 
does not fit all, and not everyone learns the same way. A conscious effort must be made to individualize 
instruction so that they cover our students‘ diverse preferred modes of learning. 
 Partnership with Parents – The school must reach out to parents as partners in the education of their 
children. SPED students show more progress when the discipline and structure imposed in school are 
generalized in other applicable social situations outside of the school setting. It has been noted that SPED 
students show regression in reading during the long summer months when they do not feel compelled by any 
credible authority to continue reading. The school must seriously consider spearheading a program for SPED 
students which would support efforts by parents to set up a reading schedule for their children, using a reward 
system that would encourage our students‘ voluntary participation in the program. 
 Increased Rigor in Resource Classes – We expect all our students to be successful. Providing special 
education services does not justify the concurrent lowering of our expectations about what our SPED students 
can achieve. Special education classes in the content areas of ELA, Math, and Science must challenge students 
to push beyond the self-imposed boundaries of what they believe they can achieve. To this end, academic 
objectives and requirements in resource classes should mirror the rigor that attends their equivalent classes in 
general education.     
 
C.  Addressing the issue of disenfranchised, disengaged and/or passive learners:  External stressors for 
Austin HS students can include poverty, poor nutrition, health issues, unstable home environments, peer 
pressure, bullying and substance abuse.  Internal stressors can include a lack of organization, low oral and written 
comprehension, overwhelming task complexity and emotional immaturity.  All of these non-academic factors can 
contribute to disengagement, and a generally passive learner.  
      In order to address the social issues that may be preventing a student from fully engaging in the school‘s 
culture of achievement, Austin HS drafted a ten point social/emotional intervention plan which describes a 
framework for how we will address this lack of engagement when it is driven by non-academic factors.  The 
eleven point plan includes: 

1. Creation of School-wide Discipline Plan to continue to be implemented in 2013-2014 
2. Tuesday Truancy Education Program (TTEP)- AHS proposes an in-house truancy education 
program for students who have three or more unexcused absences per semester and their parents.  The 
goal is to reduce absences, tardy arrivals and to educate the community on the state law/ municipal code 
related to school attendance and curfew. 
3. GSS: Graduation Success Squad (Attendance Committee/DRIP Team)  
4. Advocacy Period- AHS proposes a once monthly advocacy period for all students for approx. 
one-half hour.  Each teacher will go over certain key indicators of student success with the individual 
students including grades, attendance, discipline, and any other issues that the student may define. 
5. 100 Home Visits – AHS proposes that we identify the 100 neediest students (25 per grade) on 
our rosters and the Leadership Team, counselors and volunteer faculty and staff may complete home 
visits for these students beginning in August and wrapping up by October 1.   
6. 100 Mentored Students – AHS proposes that we identify the 100 neediest students on our 
rosters and teachers, faculty, staff and the Leadership Team ―adopts‖ them in a mentor/protégé 
relationship.   
7. Outreach to Municipal and County Court Judges who hear cases regarding juveniles – 
AHS will make a concerted effort to build relationships with the courts so that we have more up to the 
minute information on status of cases, detention of students and probation 
8. Elective Program for Pregnant and Parenting Teens – AHS proposes that pregnant and 
parenting teens all be scheduled for an elective class (various classes) during fourth period (this will be 
the period right before lunch period, which is period 5).  This way, we can easily have access to these 
students for special educational and peer support programs.   
9. Pregnancy Prevention – AHS proposes a two-pronged plan to educate students on pregnancy 
prevention.  The goal is to reduce the number of student pregnancies.   
10. Education and Support Group Program – AHS proposes a schedule of education and support 
groups for students who need social and behavioral interventions.  The goal would be to enhance skills 
which support academic and social success.  
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     When the student is disengaged because of academic factors (read: the level of cognitive challenge is 
inadequate; either too high or too low), then training and encouraging teachers to expand their implementation of 
a variety of techniques to encourage learners to be an active part of the lesson cycle would most definitely be 
indicated.  
 

D. Addressing the lack of academic rigor 

     Lack of rigor and high expectations in the classrooms and in the school culture is also a concern.  The 

commended rates (for TAKS) and the ―Advanced‖ levels STAAR are unsatisfactory (see Tables 1.1 – 6.5 B).  In 

addition, AP participation and success must be considered.  The Advanced Placement program provides high 

school students with the opportunity to take college-level courses and earn college credit.  There are a total of 37 

AP exams offered in 22 subject areas. HISD schools administered 34 of the 37 possible exams in ‘12.   The AP 

grade scale ranges from 1 to 5, and a score of 3 or higher qualifies a student to earn advanced placement, 

college credit or both. 

 
Table 9.1 Austin HS, HISD, State and Nation Participation and Number/Percent of Exams Scored at 3 or higher 

 2011 2012 2013 

 Number 
Taking 
Exams 

Number of 
Exams Taken 

Number 
Exams 
Scored 3+ 

Percent 
Scored 3+ 

Number 
Taking 
Exams 

Number of 
Exams 
Taken 

Number 
Exams 
Scored 3+ 

Percent 
Scored 3+ 

Number 
Taking 
Exams 

Number 
of 
Exams 
Taken 

Number 
Exams 
Scored 
3+ 

Percent 
Scored 
3+ 

Austin 335 452 69 15 394 516 107 21 273 402 99 24 

HISD 12298 21347 6657 31 13403 23227 7106 31     

Texas n/a 360735 163705 45 208181 375550 179622 48     

Nation n/a 3,365,617 1,936,054 57 2,53,941 3,609,939 2,123,139 59     

Source: Memorandum from Superintendent Grier: ―Advanced Placement Results, Research and Accountability,‖ 8/2/12 

As seen in Table 9.1, the percent scoring 3+ or more on AP exams grew by 3 points. 

Table 9.2 Austin HS, AP Examinations by Year, Subject and Frequency of Scores  

    2013 
 

  Scores 
 

 

5 4 3 2 1 Total 

Change from 
‟12 of 3 or 

higher 

Biology 0 0 1 3 2 6 
+1 “3” score 
100% 

Calculus AB 2 2 1 0 4 9 
+2 “5”, +2 
“4”,  500% 

Chemistry 0 0 0 0 23 23 

This was not 
offered in 
„12 

Eng Lang 0 2 4 15 10 31 
+2 “4,” -7 
“3” 

Eng Lit 0 0 1 9 1 11 
-2 “3” 

Environ Sci 0 0 0 0 6 6 

No change 
in passing 
scores 

Euro Hist 0 0 1 1 2 4 
-1 “5”, +1 
“3” 

Microeconomics 0 0 0 0 1 1 

This was not 
offered in 
„12 

Macroeco 0 0 0 0 34 34 

No change 
in passing 
scores 

Physics B 0 0 1 1 14 16 

No change 
in passing 
scores 

Span Lang 21 24 17 25 24 111 
+2 “5”, +2 
“4”, - 14 “3” 

Span Lit 1 4 12 3 1 21 
+1 “5”, +9 
“3” 

Stats 0 0 1 4 7 12 

No change 
in passing 
scores 

Studio Art: Drawing 0 0 0 6 2 8 
-1 “3” 

US Govt & Politics 0 0 0 1 31 32 

No change 
in passing 
scores 

US History 0 2 2 8 13 25 

No change 
in passing 
scores 

World History 0 0 0 2 44 46 
-1 “3” 

Art History 0 0 0 1 5 6 

No change 
in passing 
scores 
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TOTALS  24 34 41 79 224 402 
 

 

 
 2012 

 

 
Scores 

 

 

 
5 4 3 2 1 Total 

 

Biology 0 0 0 0 5 5 
 

Calculus AB 0 0 1 0 24 25 
 

Eng Lang 0 0 11 16 9 36 
 

Eng Lit 0 0 3 20 6 29 
 

Environ Sci 0 0 0 2 4 6 
 

Euro Hist 1 0 0 1 6 8 
 

Macroeco 0 0 0 0 27 27 
 

Physics B 0 0 0 1 17 18 
 

Span Lang 19 22 31 30 35 137 
 

Span Lit 0 4 3 1 2 10 
 

Stats 0 0 1 1 5 7 
 

Studio Art: 2-D 0 0 4 3 0 7 
 

Studio Art: Drawing 0 0 1 8 14 23 
 

US Govt & Politics 0 0 0 0 29 29 
 

US History 0 2 2 7 15 26 
 

World History 0 1 0 20 99 120 
 

Art History 0 0 0 0 0 0 
 

Human Geography 0 0 0 0 0 0 
 

TOTALS 20 29 57 110 297 513 
 

 

 

2011 
 

 
Scores 

 

 

  5 4 3 2 1 Total 
 

Biology 0 0 1 0 16 17 
 

Calculus AB 0 0 1 2 18 21 
 

Eng Lang 0 0 5 13 18 36 
 

Eng Lit 0 0 1 10 21 32 
 

Environ Sci 0 0 0 0 0 0 
 

Euro Hist 0 0 0 2 10 12 
 

Macroeco 0 0 0 0 6 6 
 

Physics B 0 0 1 1 11 13 
 

Span Lang 10 14 30 42 46 142 
 

Span Lit 0 0 4 4 4 12 
 

Stats 0 0 0 3 9 12 
 

Studio Art: 2-D 0 0 1 2 0 3 
 

Studio Art: Drawing 0 0 0 2 11 13 
 

US Govt & Politics 0 0 0 0 0 0 
 

US History 0 0 1 10 32 43 
 

World History 0 0 0 1 70 71 
 

Art History 0 0 0 0 2 2 
 

Human Geography 0 0 0 0 19 19 
 

TOTALS 10 14 45 92 293 454 
 

 
 
 
 
 



Page 24 of 48 

 

Table 9.3 Austin HS students enrolled in Pre-AP and/or AP classes in 2012-2013 

Classes Number of students Percentage of TTL Enrollment 

Pre-AP Classes throughout the year 772 772/1829 = 42% 

AP Classes 247 247/1829 =14% 

Students enrolled in either Pre AP or 
AP or both 

843 842/1829= 46% 

The enrollment figure of 1829 is the figure established in late October. This data was produced by Mr. Bodeta through 
a Chancery query. 

Improving rigor will be first be addressed through professional development such as the Laying the Foundation 
training, and the implementation of SpringBoard curriculum in English/Language Arts.  
 Secondly, in the summer of 2013, the school continued with the APSTiC program (Advanced Placement 
Summer Tutoring Camp.)  This was a two week opportunity for students enrolled in AP classes in the fall 
semester to learn college based strategies (such as effective note-taking) and to begin to engage with the new 
content. 
 
E. Lack of school-wide implementation of college based strategies  
The lack of systematic and school-wide implementation of college based strategies is a further concern.  There 
seems to be some inspired teaching going on which is truly raising the bar and promoting a college-prep 
atmosphere.  But it is not systematic.   The introduction of college ready strategies such as a school-wide method 
of note taking is indicated.  The question of adding AVID (Advancement through Individual Determination), or 
perhaps some individual strategies to the school-wide culture will be discussed and considered. 
 
F. Addressing the attendance issue 
Table 10.1 State, District and Austin HS Attendance in percentages for state, district and school 

 State Average District Average School (All Students)  

2012-2013   93.6% Source: Attendance Office, TX 
Campus Summary Report 

2011-2012   92.8% Source: Attendance Office 

2009-2010 95.5 % 95.1% 94.1% Source: School Report Card 

2008-2009 95.6 % 95.1% 94.1% Source: School Report Card 

As seen in Table 10.1, the school‘s attendance rate is a percentage point lower than the district average and 1.5 

percentage points lower than the state average. 

Table 10.2 Austin HS Attendance in 2011-2012 and 2012-2013 by Grade level 
Grade Attendance Percentage 

2011-2012 
Attendance Percentage 
2012-2013 

9 93 92.9 

10 93.3 94.5 

11 92.8 94.0 

12 92.2 93.0 
Source:  Attendance Office, Chancery 

As seen in Table 10.2, the school‘s attendance rate seems to be best in grade 10, and seems to progressively 

diminish in grades 11 and 12. 

     In order for the students to learn content and get the full social/emotional benefits of the comprehensive high 
school experience, they have to come to school.  The school created a ten point socio/emotional plan in May of 
‘12.  All ten points are referenced in the section above which discussed the disenfranchised, disengaged 
students.  The points that directly affect attendance are points 1 - 10: 

1. Creation of School-wide Discipline Plan 
2. Tuesday Truancy Education Program (TTEP)- AHS proposes an in-house truancy education 

program for students who have three or more unexcused absences per semester and their parents.  
The goal is to reduce absences, tardy arrivals and to educate the community on the state law/ 
municipal code related to school attendance and curfew. 

3. GSS: Graduation Success Squad (Attendance Committee/DRIP Team)  
4. Advocacy Period- AHS proposes a once monthly advocacy period for all students for approx. one-

half hour.  Each teacher will go over certain key indicators of student success with the individual 
students including grades, attendance, discipline, and any other issues that the student may define. 
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5. 100 Home Visits – AHS proposes that we identify the 100 neediest students (25 per grade) on our 
rosters and the Leadership Team, counselors and volunteer faculty and staff may complete home 
visits for these students beginning in August and wrapping up by October 1.   

6. 100 Mentored Students – AHS proposes that we identify the 100 neediest students on our rosters 
and teachers, faculty, staff and the Leadership Team ―adopts‖ them in a mentor/protégé relationship.   

7. Outreach to Municipal and County Court Judges who hear cases regarding juveniles – AHS 
will make a concerted effort to build relationships with the courts so that we have more up to the 
minute information on status of cases, detention of students and probation 

8. Elective Program for Pregnant and Parenting Teens – AHS proposes that pregnant and parenting 
teens all be scheduled for an elective class (various classes) during fourth period (this will be the 
period right before lunch period, which is period 5).  This way, we can easily have access to these 
students for special educational and peer support programs.   

9. Pregnancy Prevention – AHS proposes a two-pronged plan to educate students on pregnancy 
prevention.  The goal is to reduce the number of student pregnancies.   

10. Education and Support Group Program – AHS proposes a schedule of education and support 
groups for students who need social and behavioral interventions.  The goal would be to enhance 
skills which support academic and social success.  

With older students, it may be that the implementation of ―carrots‖ or rewards is effective with some students.  By 
the same token, the intensive, systematic, and fair implementation of ―sticks‖ is what may be the deciding factor.  
Grade level teams will meet (counselor, AP, CIS and attendance clerk) to review high absences, contact 
families, offer support and if these interventions fail, then use the law enforcement resources to the fullest extent 
of the law. 
 

G.  Addressing the lack of parental support 
    Improvement of systematic communication with parents is a priority.  While there are pockets of systematic  
and effective communication with parents (e.g. band booster parents) there can be improvement of 
communication with parents to help them to grasp the complexities of the high school system  (immigrant 
Hispanic, working class parents generally have low educational attainment) and, by the same token, the 
opportunities for growth presented by AHS. 
 Systematic communication with parents will include a newsletter, the newly revised website, monthly Title 
I meetings, and variety of events and other informal opportunities for the community to know the Principal and 
gain access to him and the leadership team. 
 
H. Addressing the affective climate, safety and order in the school   

 
Table 11: Austin HS Student Behavior Summary Report, 2010- 2011, 2011-2012 and 2012-2013 

 2010-2011 2011-2012 2012-2013 

PEIMS 
Category 

Grade 9 Grade 
10 

Grade 
11 

Grade 
12 

TTL Grade 9 Grade 
10 

Grade 
11 

Grade 
12 

TTL Grade 
9 

Grade 
10 

Grade 
11 

Grade 
12 

TTL 

02 Felony      0 0 0 1 1 1 0 0 0 1 
04-Drugs     25 20 5 3 3 31 32 10 10 5 57 
05-Alcohol     2 0 0 0 0 0 0 0 1 1 2 
14-Weapon      0 1 0 0 1 0 0 0 1 1 
16-Arson      0 0 0 0 0 0 0 0 1 1 
18-Indecendy w 
a Child 

     1 0 0 0 1 0 0 0 0 0 

21-Code of 
Conduct 

    2127 1063 575 546 213 2397 1478 543 393 316 2730 

22-Criminal 
Mischief 

     3 2 0 0 5 0 0 0 0 0 

27-Assault 
School Emp 

    2 0 0 0 1 1 0 0 0 0 0 

28-Assault, Non-
School Emp 

     0 0 0 0 0 1 1 1 0 3 

33-Tobacco     13 1 1 2 2 6 2 0 4 0 6 
28-Assault 
against non 
employee 
volunteer 

    4 0 0 0 0 0 0 0 0 0 0 

41- Fighting     74 26 10 5 0 41 56 11 12 8 87 
50-Non-illegal 
Knife Code 

     1 0 0 0 1 1 0 0 0 1 

Source:  2011-2012 data is a report from Chancery, run by Registrar. The 2010-2011 data is a report from Research and Accountability. 
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As seen from Table 11, the incidences of offenses coded ‗21‖ went up from 2010-2011 to the 2011-2012 school 
year and again in 2012-2013. Drugs, code of conduct offenses, assault of a non-school employee, and fighting all 
went up.   

 
Perceptions Analysis 
Table 12.1:  Notable results of the HISD 2013 Your Voice Survey, Student Reponses 

Categories AHS 
Strongly 
Agree 
  

AHS 
Agree 
  

AHS 
Disagree 

AHS Strongly 
Disagree 

Other HS 
Strongly 
Agree 
  

Other 
HS 
Agree 
  

Other 
HS 
Disagree 

Other 
HS 
Strongly 
Disagree 

Academic Rigor, Consistency & Learning 

My classes hold my interest. .06 .45 .35 .10 .09 .50 .31 .07 

My school expects me to get good 
grades. 

.32 .53 .08 .04 .39 .50 .07 .02 

My school encourages me to work at my 
highest level. 

.20 .48 .22 .07 .28 .48 .17 .04 

I am learning solid reading skills. .20 .61 .13 .04 .22 .58 .14 .03 

Teachers and School Staff 

Teachers and staff and my school treat 
me with respect. 

.16 .54 .18 .09 .19 .55 .16 .07 

The teachers at my school expect that I 
work very hard for the grades I get. 

.21 .58 .14 .05 .25 .58 .11 .03 

School Environment 

There is at least one teacher or other 
adult that I can talk to when I have a 
problem. 

.31 .45 .12 .09 .33 .46 .11 .06 

School Safety 

School discipline, such as detention, 
suspension, etc., is enforced in a fair and 
consistent manner. 

.13 .38 .23 .20 .17 .42 .19 .15 

     In the 2012-2013 school year, HISD conducted a satisfaction survey of parents and students regarding the 
topics of academic rigor, consistency and learning; teachers and school staff; school environment; school safety 
and overall perceptions. 
     Austin HS showed several quite encouraging and positive results.  Eighty-five percent of the students agreed 
or strongly agreed that ―my school expects me to get good grades.‖ About 80% of the students agreed or strongly 
agreed with the prompt ―the teachers at my school expect that I work very hard for the grades I get.‖ And 76% of 
the students agreed or strongly agreed that ―there is at least one teacher or other adult in my school that I can talk 
to if I have a problem.‖   
     As seen in Table 3.2, overall the perceptions of parents of Austin HS were also positive and supportive. ―My 
school teaches students to develop good study and work habits,‖ 85% of our parents reported that they strongly 
agree or agree. Eighty-five percent of parents agreed or strongly agreed that ―the school teachers students to 
develop good study and work habits.‖ Ninety-four percent of the parents reported that ―my child‘s school 
communicates with me in a language that I can understand.‖ And 88% of parents agreed or strongly agreed that 
―there is at least one teacher or other adult in this school that my child can talk to about a problem.‖ 
 
 
Table 12.2:  Notable results of the HISD 2013 Your Voice Survey, Parent Reponses 

Categories AHS 
Strongly 
Agree 
  

AHS 
Agree 
  

AHS 
Disagree 

AHS Strongly 
Disagree 

Other HS 
Strongly 
Agree 
  

Other 
HS 
Agree 
  

Other 
HS 
Disagree 

Other 
HS 
Strongly 
Disagree 

Academic Rigor, Consistency & Learning 

Overall, I am satisfied with the education 
provided by my child‘s school. 

.37 .49 .11 .03 .36 .49 .10 .04 

School Environment 

My child feels welcome at his or her 
school. 

.32 .53 .12 .03 .38 .50 .07 .03 

There is at least one teacher or other 
adult that my child can talk to when he or 
she has a problem. 

.36 .52 .07 .03 .41 .44 .06 .02 
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School Safety 

My child‘s school is free of violence. .20 .29 .28 .15 .23 .33 .19 .10 

As seen in Table 12.2, overall the perceptions of parents of Austin HS were mixed in comparison with other high 
schools.  Perceptions that we need to change include parent overall satisfaction level, increase of personalization 
and to make students feel more welcome. While the results of the query, ―the school has at least one adult my 
child can talk to‖ is lower as other high schools, this issue of personalization is so critical that efforts should be 
made to fortify relationships between adults and students, such as through the advocacy program. 
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Stephen F. Austin High School 
Jorge L. Arredondo 

2013 -2014 School Improvement Plan  
Houston Independent School District 

 

SIP PART 2: ACTION PLAN 
 
2013-2014 SMART Goals 
Goal 1 By the end of the ‘13-‘14 school year, the percentage of the English I students taking the EOC STAAR test in ELA achieving a Level II result 

(Reading and Writing will transition from two separate tests to one test in the spring of ‘14 per HB5)  will reach 70% for the new combined 
test.  (From 40% achieving Level II results in spring 2013, in writing from 23% achieving Level II results in spring, 2013.) 

Goal 2 By the end of the ‘13-‘14 school year, the percentage of Algebra I students taking the EOC STAAR test achieving a Level II result will reach 
75% (up from 67% in 2013).  The percentage achieving Level III will reach 8% (up from 4% in 2013). 

Goal 3 By the end of the ‘13-‘14 school year, the perception of students  responding to the survey prompt ―my classes hold my interest‖ will improve 
by 10% ―strongly agree‖ (from 6% to 16%) and by 10% ―agree‖ (from 53 % to 63%.) 

Goal 4 By the end of the ‘13-‘14 school year, the dropout rates for Austin High School will improve by 50% from the ‘11-‘12 year (from 13.4 to 
6.7%). 

Goal 5 By the end of the ‘13-‘14 school year, the number of disciplinary infractions coded 21-Code of Conduct for Austin High School will improve 
by 50% from the ‘12-‘13 year (from 2730 incidences to 1365.) 

 
Implementation Plan  
Goal 1 
By the end of the ‘13-‘14 school year, the percentage of the English I students taking the EOC STAAR test in ELA achieving a Level II result (Reading 
and Writing will transition from two separate tests to one test in the spring of ‘14 per HB5)  will reach 70% for the new combined test.  (From 40% 
achieving Level II results in spring 2013, in writing from 23% achieving Level II results in spring, 2013.) 

Strategy/Action Person(s) 
Responsible 

Evidence of 
Implementation and 

Effectiveness 

Resources 
Needed 

Timeline 
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The Administrative Team will work to 
improve their practice through  

a) Increased administrator time in 
classrooms, 

b) Increased administrator time in 
SOSA meetings 

c) Continuation of TADS calibration 
activities with TDS‘s, Sheila Mason 
and Coach Emil Fair, 

d) Administrative book study: 
Compelling Conversations: 
Connecting Leadership to Student 
Achievement 

e) Protocol for reporting out in 
administrative meetings, 

f) Development of a list of 
administrative non- negotiables. 

Principal 

Arredondo 

 

Evidence of effectiveness 

includes that calibration in 

TADS will improve, per 

the TADS documentation. 

Also,  evidence will 

include conclusions 

administrator discussion 

(administrator PLC‘s) as 

documented by minutes. 

Evidence will include 

TADS documentation 

such as walk-through and 

observation forms.  As 

calibration comparisons 

are made, the 

administrators will adjust 

their practice to provide a 

more uniform, informative 

and supportive rating 

system. 

Evidence will also include 

meeting minutes. 

Development of 

tools such as the 

protocol, time for 

administrative 

meetings 

including a 

summer retreat 

meeting. 

August 2013 through May 2014. 

 

Checkpoints will include looking at 

calibration and TADS 

documentation after the November 

district-wide benchmarks and the 

February district-wide 

benchmarks.   

HISD has unveiled a new curriculum which 
is more closely aligned with the examination.  
The teachers will utilize this new curriculum 
to create lessons. 
     Common assessments will be conducted 
biweekly or tri-weekly in order to ensure 
mastery of objectives.  
      AHS has been chosen as a Career 
Pathways school. We will be hiring one 
Instructional Practice Coach; Ms. Deisy 
Guevara. 
    As a Career Pathways school, we will also 
be hiring two Data Tracking and Analysis 
Specialists from our corps of teachers; Ms. 
Maria Rios and Mr. George Caldwell. 

Assistant 

Principal 

Ivonne 

Rodriguez 

 

Scores on the bi-weekly 

or tri-weekly common 

assessments will improve, 

including the district-

created curriculum 

benchmarks.  As data 

comparisons are made, 

the teachers will adjust 

their practice to re-teach 

and utilize differentiated 

approaches to support 

student mastery. 

     Possible funds 

for extra teacher 

planning and 

SOSA meetings 

on Saturdays or in 

the afternoons. 

     Resources 

needed also 

include data 

analysis by 

student for each 

objective not 

August 2013 through May 2014. 

Checkpoints will include looking at 

achievement data after the 

November district-wide 

benchmarks and the February 

district-wide benchmarks.   

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing 

expository compositions scoring at 

9.6 or 60%.  By the time of the 
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In addition, the school will: 

 Continue to support training on and 
implementation of I-station as part of 
the Secondary Reading Initiative, 

 Utilize the new district-provided EOC 
intervention framework for English I 
courses to provide instruction to re-
testers, 

 Participate in training for lead teachers 
and content mangers on improvement 
of literacy instruction for all students in 
general but for ELL and SPED students 
in particular, 

 Participate in training on the academic 
and linguistic needs of ELL learners, 

 Implement the creation of academic 
intervention plans for individual ELL 
students, 

 Utilize the district provided online 
reading program for high school ELL‘s 
to increase language and literacy 
development, 

 Utilize the new district-provided 
formative assessments included in unit 
planning guides which emphasize 
reading/writing across disciplines in all 
content areas, 

 Utilize the new district-provided STAAR 
aligned writing modules, 

     The evidence will also 

include classroom 

observations. 

mastered, 

provided by 

EdPlan. 

spring benchmarks, the students 

will be writing expository 

compositions scoring12.8 at 80%. 

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing literary 

compositions scoring at 9.6 or 

60%.  By the time of the spring 

benchmarks, the students will be 

writing expository compositions 

scoring 12.8 at 80%. 

 

  

 

 

    Teachers will have an opportunity to visit 
classrooms where students have 
demonstrated mastery of objectives based 
on common assessment data and classroom 
observations. The school will offer support 
for this in the way of Associate Teachers, 
time for debriefing and provision of 
observation protocols. 

Assistant 

Principal 

Ivonne 

Rodriguez 

 

     Evidence will include 

the teacher feedback 

sheets in which they will 

be asked to record their 

observations. 

   Evidence will also 

include adoption of new 

teaching practices, 

documented in the TADS 

walk-through and 

     Funds for 

Associate 

teachers may be 

necessary. 

In addition, data 

charts and 

specialized 

supplies such as 

large post it pads 

will be needed. 

August 2013 through May 2014. 

Checkpoints will include looking at 

achievement data after the 

November district-wide 

benchmarks and the February 

district-wide benchmarks.   

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing 

expository compositions scoring at 
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observation documents.  9.6 or 60%.  By the time of the 

spring benchmarks, the students 

will be writing expository 

compositions scoring12.8 at 80%. 

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing literary 

compositions scoring at 9.6 or 

60%.  By the time of the spring 

benchmarks, the students will be 

writing expository compositions 

scoring 12.8 at 80%. 

As a PowerUp school, AHS ELA teachers 

will utilize the new technology to enhance 

student mastery and engagement. Software 

to be used includes EdModo and other web-

based programs. 

Mrs. Ivonne 

Rodriguez, 

Assistant 

Principal 

Scores on the bi-weekly 

or tri-weekly common 

assessments will improve, 

including the district-

created curriculum 

benchmarks.  As data 

comparisons are made, 

the teachers will adjust 

their practice to re-teach 

and utilize differentiated 

approaches to support 

student mastery. 

The utilization data of 

software will be analyzed 

to assure that teachers 

are using the software in 

the classrooms.  Evidence 

of utilization will also 

include appraisal data 

gathered through walk-

through‘s and 

observations. 

Training for new 

software, laptops 

for students and 

teachers, docking 

stations. 

August 2013 through May 2014. 

Checkpoints will include looking at 

achievement data after the 

November district-wide 

benchmarks and the February 

district-wide benchmarks.   

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing 

expository compositions scoring at 

9.6 or 60%.  By the time of the 

spring benchmarks, the students 

will be writing expository 

compositions scoring12.8 at 80%. 

By the time of the fall district 

benchmarks, the students of both 

Eng I and II will be writing literary 

compositions scoring at 9.6 or 

60%.  By the time of the spring 

benchmarks, the students will be 

writing expository compositions 
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scoring 12.8 at 80%. 

 

 
 
Goal 2 

 GOAL 2a: 75% of the 9
th
 grade students will achieve Level 2 Satisfactory Performance on the End-of-Course Algebra I exam, raising our 

passing rate from 68%. 

 Goal 2b:  10% of the 9
th
 grade students will achieve Level 3 Advanced Performance on the End-of-Course Algebra I exam, raising our 

rate from 4%. 

 Goal 2c: 75% of the first time 9
th
 grade students will pass their Algebra I-A and Algebra I-B courses 

 

Strategy/Action Person(s) 
Responsible 

Evidence of 
Implementation and 
Effectiveness 

Resources 
Needed 

Timeline 

Team Collaboration (SOSA meetings) have 

been a critical component for the math 

teachers to assure success. They will 

continue to meet weekly to plan lessons, 

look at data and share strategies for re-

teaching. 

Dr. Cocina, 

Dean of 

Instruction 

Scores on the bi-weekly or 

tri-weekly common 

assessments will improve, 

including the district-created 

curriculum benchmarks.  As 

data comparisons are made, 

the teachers will adjust their 

practice to re-teach and 

utilize differentiated 

approaches to support 

student mastery. 

Meeting minutes, sign in 

sheets can also be collected 

and reviewed. 

LTF/NMSI 

resources, online 

resources, 

resources from 

trainings.  There 

may be a need for 

extra duty pay for 

weekend or special, 

longer evening 

planning meetings. 

August 2013 through May 

2014. 

Checkpoints will include 

looking at achievement data 

after the November district-

wide benchmarks and the 

February district-wide 

benchmarks.   

By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

quadratic and nonlinear 

functions by 50% (answering 

an average of 6 questions 

correctly out of 9, or 67%) 
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By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

functional relationships by 

50% (answering an average 

of 6 questions correctly out 

of 8, or 75%. 

Math teachers will continue to offer student 

Interventions in order to assure mastery of 

the objectives: Tutorials, re-teaching, and 

parent phone calls/ conferences. 

Dr. Cocina, 

Dean of 

Instruction 

Scores on the bi-weekly or 

tri-weekly common 

assessments will improve, 

including the district-created 

curriculum benchmarks.  As 

data comparisons are made, 

the teachers will adjust their 

practice to re-teach and 

utilize differentiated 

approaches to support 

student mastery. 

Textbook resources, 

resources from 

Region IV. There will 

be a need for extra 

duty pay tutorials 

and special 

events/incentives to 

encourage student 

attendance at 

tutorials. 

August 2013 through May 

2014. 

Checkpoints will include 

looking at achievement data 

after the November district-

wide benchmarks and the 

February district-wide 

benchmarks.   

By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

quadratic and nonlinear 

functions by 50% (answering 

an average of 6 questions 

correctly out of 9, or 67%) 

By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

functional relationships by 

50% (answering an average 

of 6 questions correctly out 

of 8, or 75%. 

Math teachers will utilize the HISD 

curriculum as well as incorporate teaching 

strategies from EOC/STAAR trainings 

Mrs. Maria 

Rios, Content 

Manager 

Scores on the bi-weekly or 

tri-weekly common 

assessments will improve, 

including the district-created 

LTF/NMSI 

resources, online 

resources, 

resources from 

August 2013 through May 

2014. 

Checkpoints will include 
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curriculum benchmarks.  As 

data comparisons are made, 

the teachers will adjust their 

practice to re-teach and 

utilize differentiated 

approaches to support 

student mastery. 

trainings.   looking at achievement data 

after the November district-

wide benchmarks and the 

February district-wide 

benchmarks.   

By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

quadratic and nonlinear 

functions by 50% (answering 

an average of 6 questions 

correctly out of 9, or 67%) 

By the time of the fall district 

benchmarks, the students of 

Algebra I will improve in 

functional relationships by 

50% (answering an average 

of 6 questions correctly out 

of 8, or 75%. 

As a PowerUp school, AHS math teachers 

will utilize the new technology to enhance 

student mastery and engagement. Software 

to be used includes EdModo and other web-

based programs. 

Mrs. Maria 

Rios, Content 

Manager 

Scores on the bi-weekly or 

tri-weekly common 

assessments will improve, 

including the district-created 

curriculum benchmarks.  As 

data comparisons are made, 

the teachers will adjust their 

practice to re-teach and 

utilize differentiated 

approaches to support 

student mastery. 

The utilization data of 

software will be analyzed to 

assure that teachers are 

using the software in the 

Training for new 

software, laptops for 

students and 

teachers, docking 

stations. 

August 2013 through May 

2014. 

Checkpoints will include 

looking at achievement data 

after the November district-

wide benchmarks and the 

February district-wide 

benchmarks.   
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classrooms.  Evidence of 

utilization will also include 

appraisal data gathered 

through walk-through‘s and  

observations. 

 
Goal 3 
By the end of the ‘13-‘14 school year, the perception of students  responding to the survey prompt ―my classes hold my interest‖ will 
improve by 10% ―strongly agree‖ (from 6% to 16%) and by 10% ―agree‖ (from 53 % to 63%.) 

 
Strategy/Action Person(s) 

Responsible 

Evidence of Implementation 

and Effectiveness 

Resources Needed Timeline 

As a PowerUp school, AHS teachers will 

utilize the new technology to enhance 

engagement. Students may be able to 

utilize their SMART phones in some 

instances.  Software to be used includes 

EdModo and other web-based programs. 

Ms. Sofia 

D‘Arcy, 

Computer 

Education Tech 

Utilization of software 

programs could be used as 

evidence. Students will be 

surveyed again by the 

district and we will look at 

the data to make 

adjustments. 

 

Informal data collection can 

also take place, as well as 

looking at data collected on 

TADS on student 

engagement (I-8). 

Training for new 

software, laptops for 

students and 

teachers, docking 

stations. 

August 2013 through May 

2014. 

Informal data collection can 

also take place (at the time 

of the checkpoints of 

November and February 

would be a convenient time) 

as well as looking at data 

collected on TADS on 

student engagement (I-8).  

AHS teachers received the four-day Rigor 

Institute training in August.  They will use 

the lesson ideas and the strategies modeled 

by the teachers to enhance engagement. 

Dr. Cocina, 

Dean of 

Instruction 

Informal data collection can 

also take place, as well as 

looking at data collected on 

TADS on student 

engagement (I-8). 

Rigor Institute 

Training, time for 

walk-through‘s and 

observations 

August 2013 through May 

2014. 

Informal data collection can 

also take place (at the time 

of the checkpoints of 

November and February 

would be a convenient time) 
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as well as looking at data 

collected on TADS on 

student engagement (I-8). 

 
Goal 4 
By the end of the ‘13-‘14 school year, the dropout rates for Austin High School will improve by 50% from the ‘11-‘12 year (from 13.4 to 
6.7%). 

 
Strategy/Action Person(s) Responsible Evidence of 

Implementation and 

Effectiveness 

Resources Needed Timeline 

Tuesday Truancy Education Program (TTEP)- 
AHS proposes an in-house truancy education 
program for students who have three or more 
unexcused absences per semester and their 
parents.  The goal is to reduce absences, 
tardies and to educate the community on the 
state law/ municipal code related to school 
attendance and curfew.  Truancy is highly 
correlated with drop-out, therefore prevention 
of truancy can diminish drop-out rates. 

 

Dean of Instruction Dr. 
Cocina 

Sign In sheets can 

provide evidence.   

We need Deputy 

Meekins of Precinct 6 

to assist us with these 

programs.  We will 

need time to contact 

the parents and time to 

offer the information. 

August 2013 

through May 

2014. 

Informal data 

collection and 

review of 

attendance data 

occurs weekly in 

the GSS/DRIP 

Meetings. It  can 

also take place 

(at the time of the 

checkpoints of 

November and 

February would 

be a convenient 

time). 

GSS: Graduation Success Squad (Attendance 
Committee/DRIP Team) meets weekly. It is 
comprised of counselors, all administrators, the 
Principal, Emma Meneses of Communities in 
Schools, a drop-out prevention specialist and 
Deputy Meekins of Precinct 6. Truancy is 
highly correlated with drop-out, therefore 

Dean of Instruction Dr. 
Cocina 

Sign In sheets can 

provide evidence that 

these meetings took 

place. 

We need a wide 

assortment of persons 

to assist us with this 

meeting every week.  

Contacting students 

with high absences and 

August 2013 

through May 

2014. 

Informal data 

collection and 
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prevention of truancy can diminish drop-out 
rates. 
    From the meetings, we make assignments 
and strategize about making phone calls, home 
visits and other direct contacts with students, 
parents and other caregivers. 
 
 

conferring with their 

parent is very time 

intensive, so time is 

another precious 

resource that will be 

needed. 

review of 

attendance data 

occurs weekly in 

the GSS/DRIP 

Meetings. It  can 

also take place 

(at the time of the 

checkpoints of 

November and 

February would 

be a convenient 

time). 

Outreach to Municipal and County Court 
Judges who hear cases regarding juveniles – 
AHS will make a concerted effort to build 
relationships with the courts so that we have 
more up to the minute information on status of 
cases, detention of students and probation. 
Truancy is highly correlated with drop-out, 
therefore prevention of truancy can diminish 
drop-out rates. 
 
 

Dean of Instruction Dr. 
Cocina 

Outlook calendars can 

provide evidence that 

this meeting took place. 

We need must ask the 

Judges for their time 

when we meet with 

them, and their 

expertise and 

experience is a 

resource as well. 

August 2013 

through May 

2014. 

Informal data 

collection and 

review of 

attendance data 

occurs weekly in 

the GSS/DRIP 

Meetings. It can 

also take place 

(at the time of the 

checkpoints of 

November and 

February would 

be a convenient 

time). 

 
Goal 5 

Strategy/Action Person(s) Responsible Evidence of 

Implementation and 

Resources Needed Timeline 
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Effectiveness 

Implementation of Envoy Program, a program 
to teach caring adults how to better de-escalate 
situations, understand adolescent behavior and 
build authentic relationships with young people. 

Mr. Jorge Medina, 
Assistant Principal 

Sign in sheets for 
training would be 
evidence, as well as 
faculty/staff surveys 
taken after the training. 
The number of referrals 
made for 21 infractions 
can also be evidence. 

Envoy staff to deliver 
the training, time during 
the early dismissal day 
for the staff to attend.  
Mr. Medina wrote a 
grant which funded this 
program, so grant 
monies as well. 

Using the 
academic 
checkpoints of 
November and 
February would 
be a convenient 
time to look at 
discipline data 
across the school 
and to revise 
practices 
accordingly. 

Creation of School-wide Discipline Plan to 
continue to be implemented in 2013-2014 

Assistant Principal Jorge 
Medina 

The number of referrals 
made for 21 infractions 
should go down. 

Time for the 
administrators to meet 
to calibrate their 
disciplinary practices.  
Time for them to gain 
an in-depth 
understanding of the 
plan. 

Using the 
academic 
checkpoints of 
November and 
February would 
be a convenient 
time to look at 
data across the 
school and to 
revise practices 
accordingly. 

Advocacy Period- AHS conducts a once 
monthly advocacy period for all students for 
approx. one-half hour.  Each teacher will go 
over certain key indicators of student success 
with the individual students including grades, 
attendance, discipline, and any other issues 
that the student may define. The goal is to 
enhance relationships and personalization with 
the students. 
 

Mrs. Mayes, Counselor Documentation of 
teacher/student 
conversations can be 
evidence, as well as 
completed Personal 
Graduation Plans. 

Lesson plans for the 
teachers to use during 
advocacy is one 
resource that is 
needed.  Possibly 
training on adolescent 
development, reasons 
for drop-out,etc. would 
also be appropriate. 

Using the 
academic 
checkpoints of 
November and 
February would 
be a convenient 
time to look at 
discipline data, 
completed PGP‘s 
and anecdotal 
data across the 
school and to 
revise practices 
accordingly. 

Education and Support Group Program – AHS 
proposes a schedule of education and support 
groups for students who need social and 

Mrs. Emma Meneses, 
CIS 

Sign in sheets for the 
educational and 
support group program 

DePelchin Children‘s 
Center provides a 
counselor free of 

Using the 
academic 
checkpoints of 
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behavioral interventions.  The goal would be to 
enhance skills which support academic and 
social success.  
 

could be evidence. charge to the school to 
provide this counseling 
and support. 

November and 
February would 
be a convenient 
time to look at 
discipline data, 
completed PGP‘s 
and anecdotal 
data across the 
school and to 
revise practices 
accordingly. 
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Stephen F. Austin High School 
Jorge L. Arredondo 

2013 -2014 School Improvement Plan  
Houston Independent School District 

 

SIP PART 3: CAMPUS COMPLIANCE  
 

10 Components of a Title I Program 
1. Comprehensive needs assessment – All data were reviewed for all students and student groups. The results 

and conclusions of this review are reflected in the five SMART goals and the Executive Summary for the next 
school year. The components of the campus needs assessment include the: establishment of a school wide 
planning team, clarification of the campus vision with a focus on reform, creation of the school profile, 
identification of data sources and analysis of the data. 

2. School-wide reform strategies – The continued use of the student information system to identify and monitor 
student growth; the continued use of district Unit Planning Guides and the staff development which accompanies 
it; the use of Exemplar Lessons and the meeting by content and grade level to monitor; and develop instructional 
plans are part of our school-wide reform strategies.  

3. Instruction by highly qualified teachers – 100% of our teachers are certified for the position they hold. They 
have varying levels of experience, and support is given to less experienced teachers by their colleagues. 
Parents are notified if a teacher is not certified and the teacher must either be working toward certification or 
efforts continue to hire someone who is certified.  

4. High-quality and on-going professional development – Lead Teachers who receive training during the 
summer and during the school year, provide on-site training and monitoring to assist in professional 
development. The Shared Decision-Making Committee identifies areas in which staff development is needed. 
Staff members participate in staff development offered by the District. Staff development may also be done on 
site by in-house instructional leaders and also by administrative district instructional support staff.  

5. Strategies to attract high-quality highly qualified teachers – Recruitment and retention of teachers who are 
certified for positions for which they are appropriately certified is ongoing. We closely work with our district‘s 
HISD Personnel officer and network with other principals to help in this effort; our own teachers also serve as 
recruiters. The result has been that 100% of our classroom teachers are appropriately certified for the position 
they hold. 

6. Strategies to increase parental involvement –Open Houses, frequent telephone contact and weekly folder 
updates/newsletters are methods of recognizing parents as partners. In addition, parents are offered classes to 
meet their needs, for example ESL classes or STAAR information programs.  

7. Transition from early childhood programs – Early Childhood Centers collaborate with receiving elementary 
schools to coordinate parent and student visits to kindergarten programs. Elementary schools conduct 
community awareness campaigns, on-site meetings at the ECCs and Head Start programs, and round up and 
registration days to distribute information about programs and registration. Newsletters are distributed from 
receiving elementary schools. Not applicable to secondary schools. 

8. Measures to include teachers in the decisions regarding the uses of academic assessments – Ongoing 
staff development is available on site to analyze assessment data, whether national, state or teacher produced, 
to use in making instructional decisions. Grade level or departmental meetings and the SDMC provide forums to 
discuss assessment issues. 

9. Effective, timely additional assistance – The use of formative and summative assessments allow for individual 
student progress to be monitored at the teacher level, building and administrative district levels so that 
interventions and assistance will be timely. 

10. Coordination and integration of Federal, State, and local services and programs – At the building level, 
federal, state and local services and programs are coordinated to best address student needs; this coordination 
of services and programs is reflected in the activities listed in the campus goals and activities. 
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State Compensatory Education 
Total amount of State Compensatory Education Funds $803,494.00 

Personnel funded with State Compensatory Education Funds (number of FTEs) 
Personnel funded with State Compensatory Education Funds (number of FTEs.) ‗10-‗11 

PC Dept BA Func Obj Org IA Proj Fund Name Title FTE  

16219 001 Gf1 11 6119 001 30 S1 101 Bodeta, R Tchr, Math 1  

21336 001 Gf1 11 6119 001 30 S1 101 Casio, E Tchr, Math 1  

48279 001 Gf1 11 6119 001 30 S1 101 Fernandez, J Tchr, Math 1  

7699 001 Gf1 11 6119 001 30 S1 101 Maligad, R Tchr, Math 1  

5972 001 Gf1 11 6119 001 30 S1 101 Razavi, S Tchr, Math 1  

18893 001 Gf1 11 6119 001 30 S1 101 Begin, Q Tchr, History 1  

5952 001 Gf1 11 6119 001 30 S1 101 Perez, M Tchr, Biology 1  

6003 001 Gf1 11 6119 001 30 S1 101 Santos, Y Tchr, Biology 1  

13355 001 Gf1 11 6119 001 30 S1 101 Chatterjee, R Tchr, Physical Sci 1  

13833 001 Gf1 11 6119 001 30 S1 101 Johnson, T Tchr, Physical Sci 1  

12105 001 Gf1 11 6119 001 30 S1 101 Oresanya, L Tchr, Physical Sci 1  

15635 001 Gf1 11 6119 001 30 S1 142 Surber, Nathaniel Tchr, ESL 1  

        TTL Positions for Fund 101 12 TTL for Fund 101 $649,585  

16388 001 Gf1 11 6119 001 30 S1 142 Casupang, J Tchr, Math 1  

28564 001 Gf1 11 6119 001 30 S1 142 Khan, B Tchr, Math 1  

52580 001 GF1 11 6119 001 30 S1 142 Taylor, Matthew Tchr,ESL/Eng .9  

     TTL Positions for Fund 142 2.9 TTL for Fund 142 $153,909  

     TTL Positions for All Funds  14.90 TTL all Funds $803,494  
 

These funds are used for salaries for teachers, primarily.  
State Compensatory Funds are coded in the Resources Needed column of the campus goals as SCE 
$803,494.00.  
These supplemental state compensatory education funds are used to enhance the Title 1 school wide program at 
our campus.   

 
Coordinated Health Program 

Person responsible Athletic Director 
 Jason Baggett 

For 2013-2014, the number of eligible students assessed in all six components of the physical fitness test will be 25% of the 
students enrolled in grades 9-12. 

Formative At mid-point (October/March) of the first and second semesters, the district’s Fitness Reporting System 
(FRS) will be reviewed to determine the number of students assessed. 

Summative At the end of the school year, the FRS will be reviewed along with student enrollment to determine the 
percentage of eligible students assessed. 

Strategy Schedule testing time to maximize student participation; provide adult assistance for monitoring and 
recording scores; schedule make-up dates for absent or ill students; ensure all data is entered into the FRS 
on a timely basis; send Parent Report for Individual Student to parents; and create reports that compares 
fitness testing results to student grades and attendance. 

 
Gifted/Talented Program Goal 

Person responsible  Counselor Jean Mayes 

For 2013-2014, Gifted/Talented (G/T) identified students will increase by 5%. 

Formative The depth, complexity, and pacing of instruction (differentiation strategies) will be evidenced by 
administrative walk-throughs. 

Summative Students identified as G/T shall be expected to score above grade level on the district norm-referenced 
assessment. LEP/Special Education/504 students will be expected to show annual growth on these or 
related assessments. Students enrolled in AP and IB classes which have corresponding College Board and IB 
exams shall take the corresponding AP or IB exams. 

Strategy All schools will provide modified instructional services through the implementation of the Vanguard 
Standards (Standards 5, 6, 7, 8) and the G/T Curriculum Framework.  
Middle school G/T students will be scheduled into four core Pre-AP or IBMYP classes each year.  
High school G/T students will be scheduled into at least two advanced level classes.  
Teachers serving G/T identified students will receive the required 30 hours of initial training and the 
required annual 6 hour update. 

 
Parent and Community Involvement Goal 
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Person responsible  Title I Coordinator and 
Assistant Principal 
Dytonya Maryland 

For 2013-2014, the percent of parents and community members attending PTO meetings will increase by 20%. 

Formative At the end of the first semester, the percent of parents and community members attending PTO meetings 
will be reviewed to determine progress. 

Summative At the end of the school year, the percent of parents and community members attending PTO meetings will 
be reviewed to determine if the objective was met. 

Strategy Provide a variety of methods and in appropriate languages to communicate opportunities for parent and 
community involvement throughout the year to attend school events. 

 

Violence Prevention and Intervention Goal 
Person responsible  Assistant Principal  

Jorge Medina 

For 2013-2014, discipline referrals for drugs, alcohol, and tobacco will be reduced by 5% from the previous year. 

Formative Each grading period, the discipline referrals will be reviewed to determine the percent of referrals for 
tobacco, alcohol, and other drug use or possession. 

Summative At the end of the school year, the discipline referrals will be reviewed to determine the percent of referrals 
for tobacco, alcohol, and other drug use or possession 

Strategy Implement and monitor the school wide safety and security plan. 

 
Violence Prevention Goal 

Person responsible  Assistant Principal  
Jorge Medina 

For 2013-2014, the discipline referrals for 21’s and 41’s will be reduced by 5% from the previous school year. 

Formative Each grading period the discipline referrals will be reviewed to determine the percent of referrals. 

Summative At the end of the school year, the discipline referrals will be reviewed to determine the percent of referrals 
for 21. 

Strategy Implement and monitor the school wide safety and security plan. 

 
Attendance Goal 

Person responsible name Dean of Instruction 
Elizabeth R. “Lisi” Cocina 

For 2013-2014, the ADA student attendance will be at or above 94%. 

Formative Monthly attendance rates by grade level and total school will be reviewed in addition to a list of students 
with more than three absences per month. 

Summative The year-end ADA will be reviewed to determine if the annual attendance objective was met. 

Strategy Send letters to parents of students with three or more unexcused absences. Initiate attendance referrals for 
students with more than five unexcused absences. 

 
Special Education Goal 

Person responsible  Special Education 
Coordinator Raul Asoy 

For 2013-2014, the percent of special education students meeting performance standards on the state assessment will be 
at or above 75% 

Formative Each grading period, each student’s progress on TEKS and individualized and standards-based IEPs will be 
monitored and reviewed. 

Summative Results of the TAKS/STAAR, TAKS-M/STAAR-Modified, and TAKS-Alt/STAAR-Alt tests will be reviewed to 
determine if ARD/IEP goals and objectives were met. 

Strategy Provide differentiated instruction and specific interventions to address individual learning needs of students 
with disabilities. 
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Highly Qualified Teacher Goal 
Person responsible  Principal Jorge Arredondo 

For 2013-2014, the percent of highly qualified teachers in the core academic areas will be at or above 100% 

Formative At the end of the first semester, the percent of teachers in the core academic areas who are highly qualified 
will be reviewed to determine progress. 

Summative At the end of the school year, the percent of teachers in the core academic areas who are highly qualified 
will be reviewed to see if the objective was met. 

Strategy Conference with teachers to implement a plan to become highly qualified. 

 
Secondary Drop – Out Prevention Goal 

Person responsible  Assistant Principal  
Ivonne Rodriguez 

For 2013-2014, the dropout rate will be 6.7% or less with no student group exceeding 6.7%. 

Formative Each grading period the documentation will be reviewed for students who have checked out of school. 

Summative 2012-2013 drop-out data will be reviewed. 

Strategy Monitor school leavers bi-weekly, contact parents and implement intervention plans. 

 
High School AEIS Goal – Ninth Graders 

Person responsible Assistant Principal  
Luis Landa 

The percent of 2013-2014, first time ninth grade students who advance to the tenth grade (fall to fall) will be at least 95%. 

Formative After each grading period, the number of incoming ninth grade students who are at-risk for failing one or 
more classes will be reviewed. 

Summative At the end of the school year (August), the percent of incoming (previous fall) ninth graders who advanced 
to the tenth grade will be reviewed to see if the objective was met. 

Strategy Inform parents and students about graduation requirements and college/career readiness skills and 
programs. Guide students to appropriate testing, classes and programs. 

 
High School AEIS Goal – Advanced Courses 

Person responsible  Dean of Instruction 
Elizabeth R. “Lisi” Cocina 

For 2013-2014, the percent of students who have completed at least one advanced course will be at or above 50%. 

Formative Each semester, the number and percent of students enrolled in at least one advanced course will be 
reviewed. 

Summative At the end of the school year, the percent of students completing at least one advanced course in high 
school will be reviewed to see if the objective was met. 

Strategy Inform parents and students about graduation requirements and college/career readiness skills and 
programs. Guide students to appropriate testing, classes and programs. 

 
High School AEIS Goal – Advanced Placement Exams 

Person responsible  Dean of Instruction 
Elizabeth R. “Lisi” Cocina 

For 2013-2014, the percent of students who take an AP exam will be at or above 15%. 

Formative At the beginning of the spring semester, review a list of students in AP classes who have not indicated their 
intention to take an AP exam. 

Summative At the end of the school year, the number and percent of students who took at least one Advanced 
Placement exam will be reviewed to see if the objective was met 

Strategy Inform parents and students about graduation requirements and college/career readiness skills and 
programs. Guide students to appropriate testing, classes and programs. 
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High School AEIS Goal – SAT/ACT Exams 
Person responsible  College Access Coordinator 

William Stickney 

For 2013-2014, the percent of graduates who take SAT/ACT exams will be at or above 98%. 

Formative After the first semester, the number of students taking the SAT-1 at least once will be reviewed. 

Summative At the end of the school year, review the number of students taking the SAT-1 at least once to determine if 
the objective was met. 

Strategy Inform parents and students about graduation requirements and college/career readiness skills and 
programs. Guide students to appropriate testing, classes and programs. 

 
Dyslexia Program Goals 

Person responsible  Counselor Jean Mayes 

For 2013-2014, provisions for identification, assessment and instructional services to students having or suspected of 
having dyslexia or a related disorder, and the provisions for dyslexia teachers and parents are provided through compliance 
with laws governing dyslexia programming: TEC §11.252, TEC §38.003; TEC §28.006; TAC 19 §74.28; §504 of the 
Rehabilitation Act of 1973 and Dyslexia Program Guidelines/standards. 

Formative By October 2013, develop a campus plan to ensure dyslexia services are provided to identify students.  (i.e. 
seek district training and identify campus teachers trained in the components of dyslexia instruction). 

Summative By June 2014, identify campus progress using various objective data examples: number of students 
identified as dyslexic through Section 504 or Special Education evaluation, student progress monitoring 
data; program evaluation; in-service/meeting agendas and sign-in sheets; campus data files; documentation 
of procedures, Tier II and Tier III instruction, campus parent education program data; student records; 
program evaluation; 

Strategy Implement various strategies as determined by needs of campus.  (i.e. appropriate use of Intervention 
Assistance Team (IAT) to locate and identify possible candidates for Section 504 and Special Education 
evaluation.) 

 
 

District and State Waivers 
1. High School – Accelerated Instruction Program Waiver of TEC §25.082(a)  

The purpose of this waiver is to allow drop-out students and/or over-aged students to attend a modified school day (i.e. 8:30- 11:30am) and to 
be enrolled in accelerated courses. This waiver will allow more students to recover credits and to obtain a high school diploma. The plan will 
include direct instruction and computer lab programs that support the instruction in Math, Science, English, and Social Studies. Students will 
receive credit by exam if applicable. The specific objective impacted by this waiver is drop-out prevention. The specific objective of this waiver 
is to improve the graduation rate and is identified in the school‘s SIP. ADA funding will be .5. The success of this waiver will be determined by 
the number of students that recover credits and/or receive their diploma as compared to the year before. 

2. High/Middle School – Attendance Reporting on Testing Days Waiver of TEC §42.006 (b)  
The  purpose of this waiver is to allow students taking the main STAAR/TAKS test (re-testing days are excluded), to report to school at the 
regular bell schedule time. All other students will report to school on an abbreviated schedule. On these days, ADA reporting will be altered to 
accommodate the abbreviated schedule. Parents will be notified in writing prior to the opening of school. This waiver will ensure an 
uninterrupted and successful testing environment, and allow students the proper atmosphere to achieve greater success on the test. Non-
testing students must report to school no later than four hours before the end of the school day. The specific objective of this waiver is to 
improve test results and is identified in the school‘s SIP. The success of this waiver will be determined by increased test scores as compared 
to the year before. 

3. All Schools - Faculty Advisory Council Waiver of Local Board Policy BQB (LEGAL) (SPM 2560.B)  
This waiver is requested to afford the Shared Decision Making Committee (SDMC) the freedom to address Faculty Advisory Committee (FAC) 
agenda items. A letter of clarification explaining procedures that address ethnic balance for SDMC and provisions for elected faculty members 
of the SDMC to address issues previously covered by the FAC will be submitted to the appropriate Chief School Office. Approval of this waiver 
allows teachers to avoid duplication of committee membership and increase instructional planning time with students. 

4. All Title I Schools - Parent Advisory Council In Place of PTA/PTO Waiver of Local Board Policy GE (LEGAL) (SPM 7302-C)  
The purpose of the waiver is to replace the PTA/PTO functions with the Parent Advisory Committee (PAC) required for Title I schools. The 
campus will organize a Parent Advisory Committee (PAC) to assume this responsibility made up of parent representatives. Parents of all 
students will have the opportunity to become a PAC member. Recruitment for members will be conducted each new year. Information and 
decisions from the PAC will be appearing in the campus newsletter and the PAC newsletter. This reduces duplication of functions and 
provides focused support to address campus needs. 

5. High School – Grade Point Average (GPA) Waiver of Local Policy EIC (LOCAL)  
The purpose to waive secondary district guidelines is to allow high schools to compute GPA in a more consistent and equitable manner by 
requiring that only grades in courses taken in school years 9-12 be calculated into the high school GPA. The specific objective is identified in 
the School Improvement Plan (SIP). 
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2013 - 2014 Staff Development Plan 

Date Who should attend Purpose 

Full Day Staff Development 

8/12/2013 All Faculty 8:30  am-Principal Arredondo presents on ―Successes and 
Looking Forward‖ 

9:00 am-Principal presents on the ―‘13-‘14 School 
Improvement Plan‖ 

9:30 am-Principal presents on ―‘13-‘14 Faculty Handbook‖ 

10:30 am-Principal presents on ―Update on HB5‖ 

11:00 am-Academy Administrator  Maryland presents 
―Bullying Awareness Training‖ 

1:30 pm-Principal presents on ―‘13-‘14 AHS Discipline Plan,‖ 
―‘13-‘14 Psycho-Social Intervention Plan,‖ and ―‘13-‘14 
Parent Outreach Plan.‖ 

8/13/2013 All Faculty 8 am – 3:30 pm- ―1:1 Power 
Initiative Training‖ 

8/14/2013 All Faculty 8 am – 10:15 am-TADS Update 

10:30 am – 11:00 am-Emergency Procedures 

11:00 am – 12:00 pm – First Day of School 

1:30 pm – 3:30 pm - Envoy Training for Teachers 

8/15/2013 All Faculty 8 am – 3:30 pm- ―Job Alike 
Training‖ 

8/16/2013 All Faculty 8 am – 3:30 pm- ―Department 
Planning Time‖ 

8/19/2013 All Faculty 8 am – 3:30 pm- ―Rigor Training‖ 

8/20/2013 All Faculty 8 am – 3:30 pm- ―Rigor Training‖ 

8/21/2013 All Faculty 8 am – 3:30 pm- ―Rigor Training‖ 

8/22/2013 All Faculty 8 am – 3:30 pm- ―Rigor Training‖ 

8/23/2013 All Faculty Teacher Work Day 

Early Dismissal Staff Development 

9/25/2013 All Staff Naviance training for ELA and SS 
teachers. 

Envoy training for Grade 9 teachers. 

Writing across the Curriculum: 

Understanding the STAAR ELA 
Test (See below). 

10/30/2013 All Staff Parental Involvement 

11/20/2013 All Staff Writing across the Curriculum: 

Understanding the STAAR ELA 
Test (See below). 

1/29/2014 All Staff Parental Involvement 

2/19/2014 All Staff Writing across the Curriculum 

Best Practices in Teaching Writing 

Writing across the Curriculum: 

Understanding the STAAR ELA 
Test (See below). 

 

Ongoing throughout the year All faculty teaching AP, Pre-AP and All faculty teaching AP, Pre-AP and 

Gifted/Talented Students will 
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Gifted/Talented Students complete the annual required 

training of six professional 

development hours. 

  

STAAR  Eng I, 

Eng II EOC  Test 

Understanding the 

STAAR Writing 

Rubric  

and 

Looking at Austin HS 

sample essays of all 

ratings 

Teachers review the STAAR 

writing rubric and discuss how 

best plan lessons to teach to 

support the students in meeting 

the standards.  Teachers then 

review samples of real EOC 

essays written by AHS students, 

discuss strengths and 

weaknesses, and how best plan 

lessons to teach to support the 

students in meeting the 

standards.  

Teachers should be able to 

articulate at the end of the 

lesson, “How will I incorporate 

this in my content area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

Looking at the 

STAAR ELA blueprint 

Teachers review the STAAR 

blueprint and discuss how best 

plan lessons to teach to support 

the students in meeting the 

standards. Teachers should be 

able to articulate at the end of 

the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

Figure 19 B Teachers review Figure 19  of 

the TEKS and discuss how best 

plan lessons to teach to support 

the students in meeting the 

standards. Teachers should be 

able to articulate at the end of 

the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, What is the Teachers review the definition of 

the Persuasive Essay and discuss 

Dr. Cocina 
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Eng II EOC  Test Persuasive Essay? how best plan lessons to teach 

to support the students in 

meeting the standards. Teachers 

should be able to articulate at 

the end of the lesson, “How will I 

incorporate this in my content 

area?” 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

What is the 

Expository Essay? 

Teachers review the definition of 

the Expository Essay and discuss 

how best plan lessons to teach 

to support the students in 

meeting the standards. Teachers 

should be able to articulate at 

the end of the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

**Just for ELA 

Teachers**Digging 

Deeper to the Skill 

and App Level 

 Teachers carefully review the 

TEKS and SE’s as well as review 

the STAAR blueprint. 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

Vocabulary 

Development for 

Essay Writing 

Teachers review best practices in 

helping students to write with a 

more powerful vocabulary,  and 

how best plan lessons to teach 

to support the students in 

meeting the standards. Teachers 

should be able to articulate at 

the end of the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

STAAR  Eng I, 

Eng II EOC  Test 

Cross curricular 

strategies for 

teaching the Open 

Ended Response 

Teachers review best practices in 

helping students to write more 

powerful Open Ended Responses  

and how best plan lessons to 

teach to support the students in 

meeting the standards. Teachers 

should be able to articulate at 

the end of the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 
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STAAR  Eng I, 

Eng II EOC  Test 

Preparing for Austin 

High School “Writing 

Day” 

Teachers prepare and give input 

on an AHS “Writing Day” event, 

planned for the spring of ’14, 

whereby, school-wide, Period 1 

is devoted to brainstorming a 

topic, Period 2 is devoted to use 

of a graphic organizer to 

organize thoughts, Period 3 is 

devoted to Introductory 

Paragraph, Period 4 is Middle 

Paragraph, Period 5, Conclusion, 

Period 6, Peer Edit and Period 7, 

Final Revisions.  Teachers should 

be able to articulate at the end 

of the lesson, “How will I 

incorporate this in my content 

area?” 

Dr. Cocina 

Ms. Lois Barker, TDS 

 

 


