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Cross-curriculum Second Language Acquisition Essential Knowledge and Skills (CSLAEKS) 
(1)  Cross-curricular second language acquisition/learning strategies.                                                                            
The ELL uses language learning strategies to develop an awareness of his or her own learning processes in all 
content areas. In order for the ELL to meet grade-level learning expectations across the foundation and 
enrichment curriculum, all instruction delivered in English must be linguistically accommodated (communicated, 
sequenced, and scaffolded) commensurate with the student's level of English language proficiency.                                                           
The student is expected to: 

ELPS C.1a Use prior knowledge and experiences to understand meanings in English; 
ELPS C.1b Monitor oral and written language production and employ self-corrective techniques 
or other resources; 
ELPS C.1c Use strategic learning techniques such as concept mapping, drawing, memorizing, 
comparing, contrasting, and reviewing to acquire basic and grade-level vocabulary; 
ELPS C.1d Speak using learning strategies such as requesting assistance, employing non-
verbal cues, and using synonyms and circumlocution (conveying ideas by defining or 
describing when exact English words are not known); 
ELPS C.1e Internalize new basic and academic language by using and reusing it in meaningful 
ways in speaking and writing activities that build concept and language attainment; 
ELPS C.1f Use accessible language and learn new and essential language in the process; 
ELPS C.1g Demonstrate an increasing ability to distinguish between formal and informal 
English and an increasing knowledge of when to use each one commensurate with grade-level 
learning expectations; and 
ELPS C.1h Develop and expand repertoire of learning strategies such as reasoning inductively 
or deductively, looking for patterns in language, and analyzing sayings and expressions 
commensurate with grade-level learning expectations. 

(2)  Cross-curricular second language acquisition/listening.                                                                                  
The ELL listens to a variety of speakers including teachers, peers, and electronic media to gain an increasing 
level of comprehension of newly acquired language in all content areas. ELLs may be at the beginning, 
intermediate, advanced, or advanced high stage of English language acquisition in listening. In order for the 
ELL to meet grade-level learning expectations across the foundation and enrichment curriculum, all instruction 
delivered in English must be linguistically accommodated (communicated, sequenced, and scaffolded) 
commensurate with the student's level of English language proficiency.                                                                                                                                                
The student is expected to: 

ELPS C.2a Distinguish sounds and intonation patterns of English with increasing ease;  
ELPS C.2b Recognize elements of the English sound system in newly acquired vocabulary 
such as long and short vowels, silent letters, and consonant clusters; 
ELPS C.2c Learn new language structures, expressions, and basic and academic vocabulary 
heard during classroom instruction and interactions; 
ELPS C.2d Monitor understanding of spoken language during classroom instruction and 
interactions and seek clarification as needed; 
ELPS C.2e Use visual, contextual, and linguistic support to enhance and confirm 
understanding of increasingly complex and elaborated spoken language; 
ELPS C.2f Listen to and derive meaning from a variety of media such as audio tape, video, 
DVD, and CD ROM to build and reinforce concept and language attainment; 
ELPS C.2g Understand the general meaning, main points, and important details of spoken 
language ranging from situations in which topics, language, and contexts are familiar to 
unfamiliar; 
ELPS C.2h Understand implicit ideas and information in increasingly complex spoken language 
commensurate with grade-level learning expectations; and 
ELPS C.2i Demonstrate listening comprehension of increasingly complex spoken English by 
following directions, retelling or summarizing spoken messages, responding to questions and 
requests, collaborating with peers, and taking notes commensurate with content and grade-
level needs. 
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(3)  Cross-curricular second language acquisition/speaking.                                                                      
The ELL speaks in a variety of modes for a variety of purposes with an awareness of different language 
registers (formal/informal) using vocabulary with increasing fluency and accuracy in language arts and all 
content areas. ELLs may be at the beginning, intermediate, advanced, or advanced high stage of English 
language acquisition in speaking. In order for the ELL to meet grade-level learning expectations across the 
foundation and enrichment curriculum, all instruction delivered in English must be linguistically accommodated 
(communicated, sequenced, and scaffolded) commensurate with the student's level of English language 
proficiency.                                                                                                                                                                 
The student is expected to: 

ELPS C.3a Practice producing sounds of newly acquired vocabulary such as long and short 
vowels, silent letters, and consonant clusters to pronounce English words in a manner that is 
increasingly comprehensible; 
ELPS C.3b Expand and internalize initial English vocabulary by learning and using high-
frequency English words necessary for identifying and describing people, places, and objects, 
by retelling simple stories and basic information represented or supported by pictures, and by 
learning and using routine language needed for classroom communication; 
ELPS C.3c Speak using a variety of grammatical structures, sentence lengths, sentence types, 
and connecting words with increasing accuracy and ease as more English is acquired; 
ELPS C.3d Speak using grade-level content area vocabulary in context to internalize new 
English words and build academic language proficiency; 
ELPS C.3e Share information in cooperative learning interactions; 
ELPS C.3f Ask and give information ranging from using a very limited bank of high-frequency, 
high-need, concrete vocabulary, including key words and expressions needed for basic 
communication in academic and social contexts, to using abstract and content-based 
vocabulary during extended speaking assignments; 
ELPS C.3g Express opinions, ideas, and feelings ranging from communicating single words 
and short phrases to participating in extended discussions on a variety of social and grade-
appropriate academic topics; 
ELPS C.3h Narrate, describe, and explain with increasing specificity and detail as more 
English is acquired; 
ELPS C.3i Adapt spoken language appropriately for formal and informal purposes; and 
ELPS C.3j Respond orally to information presented in a wide variety of print, electronic, audio, 
and visual media to build and reinforce concept and language attainment. 

(4)  Cross-curricular second language acquisition/reading.                                                                            
The ELL reads a variety of texts for a variety of purposes with an increasing level of comprehension in all 
content areas. ELLs may be at the beginning, intermediate, advanced, or advanced high stage of English 
language acquisition in reading. In order for the ELL to meet grade-level learning expectations across the 
foundation and enrichment curriculum, all instruction delivered in English must be linguistically accommodated 
(communicated, sequenced, and scaffolded) commensurate with the student's level of English language 
proficiency. For Kindergarten and Grade 1, certain of these student expectations apply to text read aloud for 
students not yet at the stage of decoding written text.                                                                                               
The student is expected to: 

ELPS C.4a Learn relationships between sounds and letters of the English language and 
decode (sound out) words using a combination of skills such as recognizing sound-letter 
relationships and identifying cognates, affixes, roots, and base words; 
ELPS C.4b Recognize directionality of English reading such as left to right and top to bottom; 
ELPS C.4c Develop basic sight vocabulary, derive meaning of environmental print, and 
comprehend English vocabulary and language structures used routinely in written classroom 
materials; 
ELPS C.4d Use prereading supports such as graphic organizers, illustrations, and pretaught 
topic-related vocabulary and other prereading activities to enhance comprehension of written 
text; 
ELPS C.4e Read linguistically accommodated content area material with a decreasing need for 
linguistic accommodations as more English is learned; 
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ELPS C.4f Use visual and contextual support and support from peers and teachers to read 
grade-appropriate content area text, enhance and confirm understanding, and develop 
vocabulary, grasp of language structures, and background knowledge needed to comprehend 
increasingly challenging language; 
ELPS C.4g Demonstrate comprehension of increasingly complex English by participating in 
shared reading, retelling or summarizing material, responding to questions, and taking notes 
commensurate with content area and grade level needs; 
ELPS C.4h Read silently with increasing ease and comprehension for longer periods; 
ELPS C.4i Demonstrate English comprehension and expand reading skills by employing basic 
reading skills such as demonstrating understanding of supporting ideas and details in text and 
graphic sources, summarizing text, and distinguishing main ideas from details commensurate 
with content area needs; 
ELPS C.4j Demonstrate English comprehension and expand reading skills by employing 
inferential skills such as predicting, making connections between ideas, drawing inferences 
and conclusions from text and graphic sources, and finding supporting text evidence 
commensurate with content area needs; and 
ELPS C.4k Demonstrate English comprehension and expand reading skills by employing 
analytical skills such as evaluating written information and performing critical analyses 
commensurate with content area and grade-level needs. 

(5)  Cross-curricular second language acquisition/writing.                                                                                    
The ELL writes in a variety of forms with increasing accuracy to effectively address a specific purpose and 
audience in all content areas. ELLs may be at the beginning, intermediate, advanced, or advanced high stage 
of English language acquisition in writing. In order for the ELL to meet grade-level learning expectations across 
foundation and enrichment curriculum, all instruction delivered in English must be linguistically accommodated 
(communicated, sequenced, and scaffolded) commensurate with the student's level of English language 
proficiency. For Kindergarten and Grade 1, certain of these student expectations do not apply until the student 
has reached the stage of generating original written text using a standard writing system.                                                                                                                                            
The student is expected to: 

ELPS C.5a Learn relationships between sounds and letters of the English language to 
represent sounds when writing in English; 
ELPS C.5b Write using newly acquired basic vocabulary and content-based grade-level 
vocabulary; 
ELPS C.5c Spell familiar English words with increasing accuracy, and employ English spelling 
patterns and rules with increasing accuracy as more English is acquired; 
ELPS C.5d Edit writing for standard grammar and usage, including subject-verb agreement, 
pronoun agreement, and appropriate verb tenses commensurate with grade-level expectations 
as more English is acquired; 
ELPS C.5e Employ increasingly complex grammatical structures in content area writing 
commensurate with grade-level expectations, such as: 

(i)  using correct verbs, tenses, and pronouns/antecedents; 
(ii)  using possessive case (apostrophe s) correctly; and 
(iii)  using negatives and contractions correctly; 

ELPS C.5f Write using a variety of grade-appropriate sentence lengths, patterns, and 
connecting words to combine phrases, clauses, and sentences in increasingly accurate ways 
as more English is acquired; and 
ELPS C.5g Narrate, describe, and explain with increasing specificity and detail to fulfill content 
area writing needs as more English is acquired. 
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Texas Education Agency Curriculum Document Summary: Chapter §74.4.  
English Language Proficiency Standards (ELPS), Parts (a), (b), and (e) 

(a) Introduction.  This chapter outlines the school districts’ responsibilities, student 
expectations for English language learners, and the English language proficiency level 
descriptors. 

1) The English language proficiency standards are to be published along with the 
Texas Essential Knowledge and Skills (TEKS) for each subject in the curriculum, 
foundation and enrichment. 

2) ELLs must acquire both social and academic language proficiency in English.  
i. Social language proficiency in English consists of the English needed for 

daily social interactions.  
ii. Academic language proficiency consists of the English needed to think 

critically, understand and learn new concepts, process complex academic 
material, and interact and communicate in English academic settings. 

3) Classroom instruction should effectively integrate second language acquisition with 
quality content area instruction. 

4) Effective instruction involves giving ELLs opportunities to listen, speak, read, and 
write at their current levels of English development while gradually increasing the 
linguistic complexity.  

5) The cross-curricular second language acquisition skills in subsection (c) of this 
section apply to ELLs in Kindergarten-Grade 12. 

6) The English language proficiency levels of beginning, intermediate, advanced, and 
advanced high are not grade-specific. The proficiency level descriptors outlined in 
subsection (d) of this section show the progression of second language acquisition 
from one proficiency level to the next.1 

(b) School district responsibilities. In fulfilling the requirements of this section, school districts 
shall: 

1) identify the student's English language proficiency levels; 
2) provide instruction in the knowledge and skills of the foundation and enrichment 

curriculum; 
3) provide content-based instruction including the cross-curricular second language 

acquisition essential knowledge and skills in subsection (c); 
4) provide intensive and ongoing foundational second language acquisition instruction 

to ELLs in Grade 3 or higher who are at the beginning or intermediate level of 
English language proficiency.2 

 (c)   See additional pages. 

 (d)   See additional pages. 

 (e)   The provisions of this section supersede the ESL standards specified in Chapter 128      
of this title (relating to Texas Essential Knowledge and Skills for Spanish Language Arts 
and English as a Second Language) upon the effective date of this section. The provisions 
of this §74.4 adopted to be effective December 25, 2007.3 

                                                 
1 §74.4. English Language Proficiency Standards. Part (a). Texas Education Agency. 
www.tea.state.tx.us/curriculum/biling/elps.html 
2 §74.4. English Language Proficiency Standards. Part (b). Texas Education Agency. 
www.tea.state.tx.us/curriculum/biling/elps.html 
3 §74.4. English Language Proficiency Standards. Part (e). Texas Education Agency. 
www.tea.state.tx.us/curriculum/biling/elps.html 
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ESL Instructional Levels with Definitions 
 
All HISD LEP specialized language programming is designed and based upon ESL instructional levels. It is essential that 
secondary ESL teachers know and tailor their instruction with these ESL instructional levels in mind. 
 

Level I – Beginning  
 

Speaks very little or no 
English (L2*) 

 
May demonstrate literacy 
skills in native language. 
May be on grade level in 
first language (L1*) 

 
Beginning Level writing 
characteristics on writing 
rubric  

 
May be able to respond to 
yes/no questions in English  

 
May be able to respond to 
simple questions in English 
with one/two words in 
English  

 
At entry, PK-12 IPT level 
NES or LES  
At entry, 2-12 <20% TR/TL 
on CAT  
 
TELPAS Composite-
Beginning 

Level 2 – Intermediate 
 
Some oral English 
 
May be literate in native 
language   
 
Minimal English literacy 
skills 
 
Mastery of Beginning ESL 
objectives 
 
Intermediate level on 
writing rubric 
 
At entry, PK-12 , IPT level-  
LES – Limited English 
speaker  
 
At entry, 2-12, <30% on 
CAT 
 
TELPAS Composite- 
Intermediate 

Level 3 – Advanced  
 

Has good command of 
English oral skills 
 
English literacy skills have 
not reached 40% 
Reading/Language on 
NRT 
 
Mastery of Intermediate 
ESL objectives 
 
Writing rubric – advanced 
level 
 
At entry, PK-1 , IPT level 
LES or FES -  Fluent 
English speaker  
 
At entry, 2-12, <39% on 
CAT 
TELPAS Composite- 
Advanced 

Level 4 – Preliterate 
 

Level 4 is the lowest 
language proficiency level. 
Students at this level can not 
read or write their native 
language. 
 
Recent immigrant 
 
Little/interrupted schooling 
 
Speaks very little or no 
English  
 
Very limited reading/writing 
skills in native language 
 
At entry, IPT level –  
NES – Non-English Speaker  
 
At entry, cannot take CAT 
test due to lack of English 
 
TELPAS Composite- 
Beginning 

Level 5 – Transitional 
 

Has been in U.S. for 
previous three years 
 
May have had most of 
schooling in U.S. 
 
Mastery of Advanced ESL 
objectives 
 
Writing rubric – advanced 
level 
 
At entry, 3-12 , IPT level-  
LES of FES 
 
At entry, 2-12, <30% on 
CAT 
 
TELPAS Composite- 
Advanced/Advanced High 

*L1 – The students home/native language         NES – Non-English Speaker             FES - Fluent English speaker  
*L2 – English, the target language                     LES – Limited English speaker          Access students’ levels on Chancery or in permanent record folder. 

 
“For students whose first language is other than English, the native language serves as the foundation for English 
language acquisition. Cognitive skills transfer from one language to another, and students literate in their first language 
will apply these skills and other academic proficiencies to the second language. 

 
A) Beginning ESL students associate utterances with meanings as they make inferences based on actions, 

visuals, text, tone of voice, and inflections. Receptive language with some comprehension is acquired earlier 
than oral production. Beginning ESL students produce spoken English with increasing accuracy and fluency to 
convey appropriate meaning. They read English using graphophonic cues, syntax, visuals, the context of the 
text, and their prior knowledge of language and structure of text. 

B) Intermediate ESL students use the listening process to improve comprehension and oral skills in English. 
Through listening and speaking in meaningful interactions, they clarify, distinguish, and evaluate ideas and 
responses in a variety of situations. Intermediate ESL students participate successfully in academic, social, and 
work contexts in English using the process of speaking to create, clarify, critique, and evaluate ideas and 
responses. Intermediate ESL students read English using and applying developmental vocabulary to increase 
comprehension and produce written text to address a variety of audiences and purposes. 

C) Advanced ESL students, through developmental listening skills, actively expand their vocabulary to evaluate 
and analyze spoken English for a variety of situations and purposes. These students participate in a variety of 
situations using spoken English to create, clarify, critique, and evaluate ideas and responses. Advanced ESL 
students continually develop reading skills for increasing reading proficiency in content area texts for a variety of 
purposes and generate written text for different audiences in a variety of modes to convey appropriate meaning 
according to their level of proficiency. 

Some ESL students exhibit additional first language and/or academic needs due to their previous educational experiences 
that may include interrupted and/or limited schooling. In addition, there are ESL students who have achieved oral 
proficiency in English but need additional academic competency skills. These needs, as well as acculturation issues, 
should be considered when making programmatic and instructional decisions.” 1 

                                            
1 Texas Education Agency introduction to English as a Second Language TEKS 
http://www.tea.state.tx.us/rules/tac/chapter128/ch128b.html#128.24  
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ELL Proficiency Level Descriptors, Grades K-11 

ELPS, Chapter §74.4.  Part (d) 
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Beginning, Level 1 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in 
each of the following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Beginning ELLs have little or no 
ability to understand spoken 
English in academic and social 
settings.  
 
 
These students: 

Beginning ELLs have little or no 
ability to speak English in 
academic and social settings.       
 
 
 
These students: 

Begriming ELLs have little or no 
ability to use the English 
Language to build foundational 
reading skills. 
 
 
These students: 

Beginning ELLs lack the English 
vocabulary and grasp of English 
language structures necessary 
to address grade-appropriate 
writing tasks meaningfully.  
 
These students: 

(i)  struggle to understand 
simple conversations and 
simple discussions even when 
the topics are familiar and the 
speaker uses linguistic supports 
such as visuals, slower speech 
and other verbal cues, and 
gestures; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  struggle to identify and 
distinguish individual words and 
phrases during social and 
instructional interactions that 
have not been intentionally 
modified for ELLs; and 
 
 
(iii)  may not seek clarification in 
English when failing to 
comprehend the English they 
hear; frequently remain silent, 
watching others for cues. 

(i)  mainly speak using single 
words and short phrases 
consisting of recently practiced, 
memorized, or highly familiar 
material to get immediate needs 
met; may be hesitant to speak 
and often give up in their 
attempts to communicate; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  speak using a very limited 
bank of high-frequency, high-
need, concrete vocabulary, 
including key words and 
expressions needed for basic 
communication in academic and 
social contexts; 
 
(iii)  lack the knowledge of 
English grammar necessary to 
connect ideas and speak in 
sentences; can sometimes 
produce sentences using 
recently practiced, memorized, 
or highly familiar material; 
 
 
 
 
 
 
 
 
(iv)  exhibit second language 
acquisition errors that may 
hinder overall communication, 
particularly when trying to 
convey information beyond 
memorized, practiced, or highly 
familiar material; and 
 
(v)  typically use pronunciation 
that significantly inhibits 
communication. 

(i)  derive little or no meaning 
from grade-appropriate stories 
read aloud in English, unless 
the stories are:                    
  (I)  read in short "chunks;"  
  (II)  controlled to include  
          the little English they  
          know such as  
          language that is high  
          frequency, concrete,  
          and recently practiced;  
          and  
   (III)  accompanied by  
          ample visual supports  
          such as illustrations,  
          gestures, pantomime,  
          and objects and by  
          linguistic supports  
          such as careful  
          enunciation and  
          slower speech; 
 
(ii)  begin to recognize and 
understand environmental print 
in English such as signs, 
labeled items, names of peers, 
and logos; and 
 
 
 
(iii)  have difficulty decoding 
most grade-appropriate English 
text because they: 
      (I)  understand the  
            meaning of very few  
            words in English; and 
      (II)  struggle significantly  
            with sounds in spoken  
            English words and  
            with sound-symbol  
            relationships due to  
            differences between  
            their primary 
            language and English. 
 

(i)  are unable to use English to 
explain self-generated writing 
such as stories they have 
created or other personal 
expressions, including emergent 
forms of writing (pictures, letter-
like forms, mock words, 
scribbling, etc.); 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  know too little English to 
participate meaningfully in 
grade-appropriate shared writing 
activities using the English 
language; 
 
 
 
(iii)  cannot express themselves 
meaningfully in self-generated, 
connected written text in English 
beyond the level of high-
frequency, concrete words, 
phrases, or short sentences that 
have been recently practiced 
and/or memorized; and 
 
 
 
 
 
 
 
(iv)   may demonstrate little or 
no awareness of English print 
conventions.\ 
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Intermediate, Level 2 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in 
each of the following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Intermediate ELLs have the 
ability to understand simple, 
high-frequency spoken English 
used in routine academic and 
social settings.  
 
These students: 

Intermediate ELLs have the 
ability to speak in a simple 
manner using English 
commonly heard in routine 
academic and social settings.  
 
These students: 

Intermediate ELLs have the 
ability to read and understand 
simple, high-frequency English 
used in routine academic/social 
contexts.  
 
These students: 

Intermediate ELLs have 
Intermediate ELLs have a 
limited ability to use the English 
language to build foundational 
writing skills.  
 
These students: 

(i)  usually understand simple or 
routine directions, as well as 
short, simple conversations and 
short, simple discussions on 
familiar topics; when topics are 
unfamiliar, require extensive 
linguistic supports and 
adaptations such as visuals, 
slower speech and other verbal 
cues, simplified language, 
gestures, and preteaching to 
preview or build topic-related 
vocabulary; 
 
 
 
 
(ii)  often identify and distinguish 
key words and phrases 
necessary to understand the 
general meaning during social 
and basic instructional 
interactions that have not been 
intentionally modified for ELLs; 
and 
 
(iii)  have the ability to seek 
clarification in English when 
failing to comprehend the 
English they hear by 
requiring/requesting the speaker 
to repeat, slow down, or 
rephrase speech. 

(i)  are able to express simple, 
original messages, speak using 
sentences, and participate in 
short conversations and 
classroom interactions; may 
hesitate frequently and for long 
periods to think about how to 
communicate desired meaning; 
 
 
 
 
 
 
 
 
 
(ii)  speak simply using basic 
vocabulary needed in everyday 
social interactions and routine 
academic contexts; rarely have 
vocabulary to speak in detail; 
 
 
 
 
(iii)  exhibit an emerging 
awareness of English grammar 
and speak using mostly simple 
sentence structures and simple 
tenses; are most comfortable 
speaking in present tense; 
 
 
 
 
 
 
 
 
 
 
 
(iv)  exhibit second language 
acquisition errors that may 
hinder overall communication 
when trying to use complex or 
less familiar English; and 
 
(v)  use pronunciation that can 
usually be understood by people 
accustomed to interacting with 
ELLs. 

(i)  demonstrate limited 
comprehension (key words and 
general meaning) of grade-
appropriate stories read aloud in 
English, unless the stories 
include: 
     (I)  predictable story   
             lines; 
     (II)  highly familiar topics; 
     (III)  primarily high- 
             frequency, concrete  
             vocabulary; 
     (IV)  short, simple  
             sentences; and 
     (V)  visual and linguistic   
             supports; 
 
(ii)  regularly recognize and 
understand common 
environmental print in English 
such as signs, labeled items, 
names of peers, logos; and 
 
 
 
 
(iii)  have difficulty decoding 
grade-appropriate English text 
because they: 
       (I) understand the  
            meaning of only  
            those English words  
            they hear frequently;  
            and 
      (II)  struggle with some  
            sounds in English  
            words and some    
            sound-symbol        
            relationships due to  
            differences between  
            their primary     
            language and English. 
 
 
 
 
 
 

(i)  know enough English to 
explain briefly and simply self-
generated writing, including 
emergent forms of writing, as 
long as the topic is highly 
familiar and concrete and 
requires very high-frequency 
English; 
 
 
 
 
 
 
 
 
 
(ii)   can participate meaningfully 
in grade-appropriate shared 
writing activities using the 
English language only when the 
writing topic is highly familiar 
and concrete and requires very 
high-frequency English; 
 
 
(iii)  express themselves 
meaningfully in self-generated, 
connected written text in English 
when their writing is limited to 
short sentences featuring 
simple, concrete English used 
frequently in class; and 
 
 
 
 
 
 
 
 
 
 
(iv)  frequently exhibit features 
of their primary language when 
writing in English such as 
primary language words, 
spelling patterns, word order, 
and literal translating. 
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Advanced, Level 3 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in 
each of the following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Advanced ELLs have the ability 
to understand, with second 
language acquisition support, 
grade-appropriate spoken 
English used in academic and 
social settings.  
 
These students: 

Advanced ELLs have the ability 
to speak using grade-
appropriate English, with 
second language acquisition 
support, in academic and social 
settings.  
 
These students: 

Advanced ELLs have the ability 
to use the English Language, 
with second language 
acquisition support, to build 
foundational reading skills.  
 
 
These students: 

Advanced ELLs have the ability 
to use the English language to 
build, with second language 
acquisition support, foundational 
writing skills. 
 
 
These students: 

(i)  usually understand longer, 
more elaborated directions, 
conversations, and discussions 
on familiar and some unfamiliar 
topics, but sometimes need 
processing time and sometimes 
depend on visuals, verbal cues, 
and gestures to support 
understanding; 
 
(ii)  understand most main 
points, most important details, 
and some implicit information 
during social and basic 
instructional interactions that 
have not been intentionally 
modified for ELLs; and 
 
(iii)  occasionally require/request 
the speaker to repeat, slow 
down, or rephrase to clarify the 
meaning of the English they 
hear. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(i)  are able to participate 
comfortably in most 
conversations and academic 
discussions on familiar topics, 
with some pauses to restate, 
repeat, or search for words and 
phrases to clarify meaning; 
 
 
 
(ii)  discuss familiar academic 
topics using content-based 
terms and common abstract 
vocabulary; can usually speak in 
some detail on familiar topics; 
 
 
 
(iii)  have a grasp of basic 
grammar features, including a 
basic ability to narrate and 
describe in present, past, and 
future tenses; have an emerging 
ability to use complex sentences 
and complex grammar features; 
 
 
 
 
 
 
 
 
 
(iv)  make errors that interfere 
somewhat with communication 
when using complex grammar 
structures, long sentences, and 
less familiar words and 
expressions; and 
 
(v)  may mispronounce words, 
but use pronunciation that can 
usually be understood by people 
not accustomed to interacting 
with ELLs. 

(i)  demonstrate comprehension 
of most main points and most 
supporting ideas in grade-
appropriate stories read aloud in 
English, although they may still 
depend on visual and linguistic 
supports to gain or confirm 
meaning; 
 
 
(ii)  recognize some basic 
English vocabulary and high-
frequency words in isolated 
print; and 
 
 
 
 
(iii)  with second language 
acquisition support, are able to 
decode most grade-appropriate 
English text because they: 
       (I)  understand the meaning  
             of most grade- 
             appropriate English  
             words; and 
      (II)   have little difficulty with  
             English sounds and  
             sound-symbol  
             relationships that result  
             from differences  
             between their primary  
             language and English. 

(i)  use predominantly grade-
appropriate English to explain, 
in some detail, most self-
generated writing, including 
emergent forms of writing; 
 
 
 
 
 
(ii)   can participate 
meaningfully, with second 
language acquisition support, in 
most grade-appropriate shared 
writing activities using the 
English language; 
 
 
(iii)   although second language 
acquisition support is needed, 
have an emerging ability to 
express themselves in self-
generated, connected written 
text in English in a grade-
appropriate manner; and 
 
 
 
 
 
 
 
 
 
(iv)  occasionally exhibit second 
language acquisition errors 
when writing in English. 

 
© Houston ISD Curriculum

Page 9 of 16

 

http://ritter.tea.state.tx.us/rules/tac/chapter074/ch074a.html#74.4


ELL Proficiency Level Descriptors, Grades K-11 

ELPS, Chapter §74.4.  Part (d) 
 

1 §74.4. English Language Proficiency Standards. Part (d). Texas Education Agency. 
www.tea.state.tx.us/curriculum/biling/elps.html 
 

Advanced High, Level 5 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in 
each of the following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Advanced high ELLs have the 
ability to understand, with 
minimal second language 
acquisition support, grade-
appropriate spoken English 
used in academic and social 
settings.  
 
These students: 

Advanced high ELLs have the 
ability to speak using grade-
appropriate English, with 
minimal second language 
acquisition support, in academic 
and social settings.  
 
 
These students: 

Advanced high ELLs have the 
ability to use the English 
language, with minimal second 
language acquisition support, to 
build foundational reading skills 
 
 
 
These students: 

Advanced high ELLs have the 
ability to use the English 
language to build, with minimal 
second language acquisition 
support, foundational writing 
skills. These students: 
 
 
These students: 

(i)  understand longer, 
elaborated directions, 
conversations, and discussions 
on familiar and unfamiliar topics 
with occasional need for 
processing time and with little 
dependence on visuals, verbal 
cues, and gestures; some 
exceptions when complex 
academic or highly specialized 
language is used; 
 
(ii)  understand main points, 
important details, and implicit 
information at a level nearly 
comparable to native English-
speaking peers during social 
and instructional interactions; 
and 
 
 
 
 
 
(iii)  rarely require/request the 
speaker to repeat, slow down, 
or rephrase to clarify the 
meaning of the English they 
hear. 
 
 
 
 
 
 
 
 
 
 
 
 

(i)  are able to participate in 
extended discussions on a 
variety of social and grade-
appropriate academic topics 
with only occasional disruptions, 
hesitations, or pauses; 
 
 
 
 
 
 
(ii)  communicate effectively 
using abstract and content-
based vocabulary during 
classroom instructional tasks, 
with some exceptions when low-
frequency or academically 
demanding vocabulary is 
needed; use many of the same 
idioms and colloquialisms as 
their native English-speaking 
peers; 
 
(iii)  can use English grammar 
structures and complex 
sentences to narrate and 
describe at a level nearly 
comparable to native English-
speaking peers; 
 
(iv)  make few second language 
acquisition errors that interfere 
with overall communication; and 
 
(v)  may mispronounce words, 
but rarely use pronunciation that 
interferes with overall 
communication. 

(i)  demonstrate, with minimal 
second language acquisition 
support and at a level nearly 
comparable to native English-
speaking peers, comprehension 
of main points and supporting 
ideas (explicit and implicit) in 
grade-appropriate stories read 
aloud in English; 
 
 
 
(ii)   with some exceptions, 
recognize sight vocabulary and 
high-frequency words to a 
degree nearly comparable to 
that of native English-speaking 
peers; and 
 
 
 
 
 
 
(iii)  with minimal second 
language acquisition support, 
have an ability to decode and 
understand grade-appropriate 
English text at a level nearly 
comparable to native English-
speaking peers. 

(i)   use English at a level of 
complexity and detail nearly 
comparable to that of native 
English-speaking peers when 
explaining self-generated 
writing, including emergent 
forms of writing; 
 
 
 
 
 
(ii)    can participate 
meaningfully in most grade-
appropriate shared writing 
activities using the English 
language; and 
 
 
 
 
 
 
 
(iii)  although minimal second 
language acquisition support 
may be needed, express 
themselves in self-generated, 
connected written text in English 
in a manner nearly comparable 
to their native English-speaking 
peers. 
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ELL Proficiency Level Descriptors, Grades 2-12 1 

ELPS, Chapter §74.4.  Part (d) 

1 §74.4. English Language Proficiency Standards. Part (d). Texas Education Agency. 
www.tea.state.tx.us/curriculum/biling/elps.html

 

 
 

Beginning, Level 1 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in each of the 
following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Beginning ELLs have little or no 
ability to understand spoken 
English in academic and social 
settings.  
 
 
These students: 

Beginning ELLs have little or no 
ability to speak English in 
academic and social settings.       
 
 
 
These students: 

Beginning ELLs have little or 
no ability to read and 
understand English used in 
academic and social 
contexts.  
 
These students: 

Beginning ELLs lack the English vocabulary and 
grasp of English language structures necessary 
to address grade-appropriate writing tasks 
meaningfully.  
 
 
These students: 

(i)  struggle to understand 
simple conversations and 
simple discussions even when 
the topics are familiar and the 
speaker uses linguistic supports 
such as visuals, slower speech 
and other verbal cues, and 
gestures; 
 
 
 
 
(ii)  struggle to identify and 
distinguish individual words and 
phrases during social and 
instructional interactions that 
have not been intentionally 
modified for ELLs; and 
 
(iii)  may not seek clarification in 
English when failing to 
comprehend the English they 
hear; frequently remain silent, 
watching others for cues.1 

(i)  mainly speak using single 
words and short phrases 
consisting of recently practiced, 
memorized, or highly familiar 
material to get immediate needs 
met; may be hesitant to speak 
and often give up in their 
attempts to communicate; 
 
 
 
 
 
(ii)  speak using a very limited 
bank of high-frequency, high-
need, concrete vocabulary, 
including key words and 
expressions needed for basic 
communication in academic and 
social contexts; 
 
(iii)  lack the knowledge of 
English grammar necessary to 
connect ideas and speak in 
sentences; can sometimes 
produce sentences using 
recently practiced, memorized, 
or highly familiar material; 
 
(iv)  exhibit second language 
acquisition errors that may 
hinder overall communication, 
particularly when trying to 
convey information beyond 
memorized, practiced, or highly 
familiar material; and 
(v)  typically use pronunciation 
that significantly inhibits 
communication. 

(i)  read and understand the 
very limited recently 
practiced, memorized, or 
highly familiar English they 
have learned; vocabulary 
predominantly includes:  
     (I)   environmental print; 
     (II)   some very high-   
            frequency words; and 
     (III)  concrete words that  
            can be represented  
            by pictures; 
 
(ii)  read slowly, word by 
word; 
 
 
 
 
 
 
(iii)  have a very limited sense 
of English language 
structures; 
 
 
 
 
 
(iv)  comprehend 
predominantly isolated 
familiar words and phrases; 
comprehend some sentences 
in highly routine contexts or 
recently practiced, highly 
familiar text; 
 
(v)  are highly dependent on 
visuals and prior knowledge 
to derive meaning from text in 
English; and 
 
(vi)  are able to apply reading 
comprehension skills in 
English only when reading 
texts written for this level. 

(i)   have little or no ability to use the English 
language to express ideas in writing and engage 
meaningfully in grade-appropriate writing 
assignments in content area instruction; 
 
 
 
 
 
 
 
(ii)    lack the English necessary to develop or 
demonstrate elements of grade-appropriate 
writing such as focus and coherence, 
conventions, organization, voice, and 
development of ideas in English; and 
 
 
(iii)  exhibit writing features typical at this level, 
including: 
      (I)    ability to label, list, copy; 
      (II)    high-frequency words/   
              phrases and short,  
              simple sentences (or even  
              short paragraphs) based  
              primarily on recently  
              practiced, memorized, or  
              highly familiar material; this  
              type of writing may be quite  
              accurate; 
       (III)  present tense used   
              primarily;  
       (IV)  frequent primary language  
               features (spelling patterns,  
               word order, literal  
               translations, and words  
               from the student's primary  
               language) and other errors  
               associated with second   
               language acquisition may  
               significantly hinder or  
               prevent understanding,   
               even for individuals  
               accustomed to the writing of  
               ELLs. 
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ELL Proficiency Level Descriptors, Grades 2-12 1 

ELPS, Chapter §74.4.  Part (d) 

1 §74.4. English Language Proficiency Standards. Part (d). Texas Education Agency. 
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Intermediate, Level 2 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in each of the 
following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Intermediate ELLs have the 
ability to understand simple, 
high-frequency spoken English 
used in routine academic and 
social settings.  
 
 
These students: 

Intermediate ELLs have the 
ability to speak in a simple 
manner using English 
commonly heard in routine 
academic and social settings.  
 
 
These students: 

Intermediate ELLs have the 
ability to read and understand 
simple, high-frequency 
English used in routine 
academic/social contexts.  
 
 
These students: 

Intermediate ELLs have enough English 
vocabulary and enough grasp of English 
language structures to address grade-
appropriate writing tasks in a limited way.  
 
 
 
These students: 

(i)  usually understand simple or 
routine directions, as well as 
short, simple conversations and 
short, simple discussions on 
familiar topics; when topics are 
unfamiliar, require extensive 
linguistic supports and 
adaptations such as visuals, 
slower speech and other verbal 
cues, simplified language, 
gestures, and preteaching to 
preview or build topic-related 
vocabulary; 
 
 
 
 
 

(ii)  often identify and distinguish 
key words and phrases 
necessary to understand the 
general meaning during social 
and basic instructional 
interactions that have not been 
intentionally modified for ELLs; 
and 
 

(iii)  have the ability to seek 
clarification in English when 
failing to comprehend the 
English they hear by 
requiring/requesting the speaker 
to repeat, slow down, or 
rephrase speech  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(i)  are able to express simple, 
original messages, speak using 
sentences, and participate in 
short conversations and 
classroom interactions; may 
hesitate frequently and for long 
periods to think about how to 
communicate desired meaning; 
 
 
 
 
 
 
 
 
 
 

(ii)  speak simply using basic 
vocabulary needed in everyday 
social interactions and routine 
academic contexts; rarely have 
vocabulary to speak in detail; 
 
 
 
 

(iii)  exhibit an emerging 
awareness of English grammar 
and speak using mostly simple 
sentence structures and simple 
tenses; are most comfortable 
speaking in present tense; 
 
(iv)  exhibit second language 
acquisition errors that may 
hinder overall communication 
when trying to use complex or 
less familiar English; and 
 
 
(v)  use pronunciation that can 
usually be understood by people 
accustomed to interacting with 
ELLs. 
 

(i)  read and understand 
English vocabulary on a 
somewhat wider range of 
topics and with increased 
depth; vocabulary 
predominantly includes: 
      (I)  everyday oral     
            language; 
      (II)  literal meanings of  
            common words; (III)   
            routine academic  
            language and terms;   
            (IV)  commonly used  
            abstract language  
            such as terms used to 
            describe basic  
            feelings; and 
 

(ii)  often read slowly and in 
short phrases; may re-read to 
clarify meaning;  
 
 
 
 
 
 

(iii)  have a growing 
understanding of basic, 
routinely used English 
language structures;  
 
(iv)  understand simple 
sentences in short, 
connected texts, but are 
dependent on visual cues, 
topic familiarity, prior 
knowledge, pretaught topic-
related vocabulary, story 
predictability, and teacher 
peer assistance to sustain 
comprehension; 
 
(v)  struggle to independently 
read and understand grade-
level texts; and 
 
(vi)  are able to apply basic 
and some higher-order 
comprehension skills when 
reading texts that are 
linguistically accommodated 
and/or simplified for this level. 

(i)  have a limited ability to use the English 
language to express ideas in writing and engage 
meaningfully in grade-appropriate writing 
assignments in content area instruction; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(ii)  are limited in their ability to develop or 
demonstrate elements of grade-appropriate 
writing in English; communicate best when 
topics are highly familiar and concrete, and 
require simple, high-frequency English; and 
 
 
 
 

(iii)  exhibit writing features typical at this level, 
including:  
    (I)    simple, original messages consisting of   
            short, simple sentences; frequent  
            inaccuracies occur when creating or  
            taking risks beyond similar English;    
    (II)    high-frequency vocabulary; academic       
            writing often has an oral tone;  
   (III)    loosely connected text with limited use  
            of cohesive devices or repetitive use,  
            which may cause gaps in meaning;           
  (IV)    repetition of ideas due to lack of  
            vocabulary and  language   
  (VI)    undetailed descriptions, explanations,  
            and narrations; difficulty expressing           
            abstract ideas; structures;                          
  (VII)   primary language features and errors  
            associated with  second language             
            acquisition may be frequent; and 
 (VIII)   some writing may be understood only  
            by individuals accustomed to the            
            writing of ELLs; parts of the  writing  
            may be hard to understand even for    
            Individuals accustomed to ELL writing.     
 (VIII)   some writing may be understood only  
            by individuals accustomed to the  
            writing of ELLs; parts of the writing may  
            be hard to  understand even for   
            Individuals accustomed to ELL writing. 
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Advanced, Level 3 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in each of the 
following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Advanced ELLs have the ability 
to understand, with second 
language acquisition support, 
grade-appropriate spoken 
English used in academic and 
social settings.  
 
 
These students: 

Advanced ELLs have the ability 
to speak using grade-
appropriate English, with 
second language acquisition 
support, in academic and social 
settings.  
 
 
These students: 

Advanced ELLs have the 
ability to read and 
understand, with second 
language acquisition support, 
grade-appropriate English 
used in academic and social 
contexts.  
 
These students: 

Advanced ELLs have enough English 
vocabulary and command of English language 
structures to address grade-appropriate writing 
tasks, although second language acquisition 
support is needed.  
 
 
 
These students: 

(i)  usually understand longer, 
more elaborated directions, 
conversations, and discussions 
on familiar and some unfamiliar 
topics, but sometimes need 
processing time and sometimes 
depend on visuals, verbal cues, 
and gestures to support 
understanding; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  understand most main 
points, most important details, 
and some implicit information 
during social and basic 
instructional interactions that 
have not been intentionally 
modified for ELLs; and 
 
(iii)  occasionally require/request 
the speaker to repeat, slow 
down, or rephrase to clarify the 
meaning of the English they 
hear. 

(i)  are able to participate 
comfortably in most 
conversations and academic 
discussions on familiar topics, 
with some pauses to restate, 
repeat, or search for words and 
phrases to clarify meaning; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  discuss familiar academic 
topics using content-based 
terms and common abstract 
vocabulary; can usually speak in 
some detail on familiar topics; 
 
 
 
(iii)  have a grasp of basic 
grammar features, including a 
basic ability to narrate and 
describe in present, past, and 
future tenses; have an emerging 
ability to use complex sentences 
and complex grammar features; 
 
 
(iv)  make errors that interfere 
somewhat with communication 
when using complex grammar 
structures, long sentences, and 
less familiar words and 
expressions; and 
 
(v)  may mispronounce words, 
but use pronunciation that can 
usually be understood by people 
not accustomed to interacting 
with ELLs. 

(i)  read and understand, with 
second language acquisition 
support, a variety of grade-
appropriate English 
vocabulary used in social and 
academic contexts:  
      (I)  with second language  
           acquisition support,  
           read and understand 

grade-appropriate 
concrete and   

           abstract vocabulary, 
but have difficulty with 
less commonly 
encountered words; 

     (II)  demonstrate an 
emerging ability to 
understand words  

           and phrases beyond 
their literal meaning; 
and 

    (III)  understand multiple 
meanings of commonly 
used words; 

 
(ii)  read longer phrases and 
simple sentences from 
familiar text with appropriate 
rate and speed; 
 
 
 
 
(iii)  are developing skill in 
using their growing familiarity 
with English language 
structures to construct 
meaning of grade-appropriate 
text; and 
 
 
 
(iv)  are able to apply basic 
and higher-order 
comprehension skills when 
reading grade-appropriate 
text, but are still occasionally 
dependent on visuals, 
teacher/peer assistance, and 
other linguistically 
accommodated text features 
to determine or clarify 
meaning, particularly with 
unfamiliar topics. 

(i)  are able to use the English language, with 
second language acquisition support, to express 
ideas in writing and engage meaningfully in 
grade-appropriate writing assignments in 
content area instruction; 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(ii)  know enough English to be able to develop 
or demonstrate elements of grade-appropriate 
writing in English, although second language 
acquisition support is particularly needed when 
topics are abstract, academically challenging, or 
unfamiliar; and 
 
 
(iii)  exhibit writing features typical at this level, 
including: 

(I)  grasp of basic verbs, tenses, grammar 
features,  and sentence patterns; partial 
grasp of more complex verbs, tenses, 
grammar features, and sentence patterns; 
 (II)  emerging grade-appropriate vocabulary;   
academic writing has a more academic tone; 
(III)  use of a variety of common cohesive 
devices, although some redundancy may 
occur; 
(IV)  narrations, explanations, and 
descriptions developed in some detail with 
emerging clarity; quality or quantity declines 
when abstract ideas are expressed, 
academic demands are high, or low-
frequency vocabulary is required; 
 (V)  occasional second language acquisition 
errors; and   
(VI)  communications are usually understood 
by individuals not accustomed to the writing 
of ELLs. 
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Advanced High, Level 5 
The following proficiency level descriptors are sufficient to describe the overall English language proficiency levels of ELLs in each of the 
following language domains in order to linguistically accommodate their instruction.  

Listening Speaking Reading Writing 
Advanced high ELLs have the 
ability to understand, with 
minimal second language 
acquisition support, grade-
appropriate spoken English 
used in academic and social 
settings.  
 
These students: 

Advanced high ELLs have the 
ability to speak using grade-
appropriate English, with 
minimal second language 
acquisition support, in academic 
and social settings.  
 
 
These students: 

Advanced high ELLs have 
the ability to read and 
understand, with minimal 
second language acquisition 
support, grade-appropriate 
English used in academic 
and social contexts.  
 
These students: 

Advanced high ELLs have the ability to use the 
English language, with minimal second 
language acquisition support, to build 
foundational reading skills.  
 
 
 
 
These students: 

(i)  understand longer, 
elaborated directions, 
conversations, and discussions 
on familiar and unfamiliar topics 
with occasional need for 
processing time and with little 
dependence on visuals, verbal 
cues, and gestures; some 
exceptions when complex 
academic or highly specialized 
language is used; 
 
(ii)  understand main points, 
important details, and implicit 
information at a level nearly 
comparable to native English-
speaking peers during social 
and instructional interactions; 
and 
 
 
 
 
 
(iii)  rarely require/request the 
speaker to repeat, slow down, 
or rephrase to clarify the 
meaning of the English they 
hear. 

(i)  are able to participate in 
extended discussions on a 
variety of social and grade-
appropriate academic topics 
with only occasional disruptions, 
hesitations, or pauses; 
 
 
 
 
 
 
(ii)  communicate effectively 
using abstract and content-
based vocabulary during 
classroom instructional tasks, 
with some exceptions when low-
frequency or academically 
demanding vocabulary is 
needed; use many of the same 
idioms and colloquialisms as 
their native English-speaking 
peers; 
 
(iii)  can use English grammar 
structures and complex 
sentences to narrate and 
describe at a level nearly 
comparable to native English-
speaking peers; 
 
 
(iv)  make few second language 
acquisition errors that interfere 
with overall communication; and 
 
(v)  may mispronounce words, 
but rarely use pronunciation that 
interferes with overall 
communication. 

(i)  read and understand 
vocabulary at a level nearly 
comparable to that of their 
native English-speaking 
peers, with some exceptions 
when low-frequency or 
specialized vocabulary is 
used; 
 
 
 
 
(ii)  generally read grade-
appropriate, familiar text with 
appropriate rate, speed, 
intonation, and expression; 
 
 
 
 
 
 
 
 
(iii)  are able to, at a level 
nearly comparable to native 
English-speaking peers, use 
their familiarity with English 
language structures to 
construct meaning of grade-
appropriate text; and 
 
(iv)  are able to apply, with 
minimal second language 
acquisition support and at a 
level nearly comparable to 
native English-speaking 
peers, basic and higher-order 
comprehension skills when 
reading grade-appropriate 
text. 

(i)    are able to use the English language, with 
minimal second language acquisition support, to 
express ideas in writing and engage 
meaningfully in grade-appropriate writing 
assignments in content area instruction; 
 
 
 
 
 
 
 
(ii)     know enough English to be able to 
develop or demonstrate, with minimal second 
language acquisition support, elements of 
grade-appropriate writing in English; and 
 
 
 
 
 
 
 
 
(iii)  exhibit writing features typical at  
       this level, including: 

(I)  nearly comparable to writing of native 
English-speaking peers in clarity and 
precision with regard to English vocabulary 
and language structures, with occasional 
exceptions when writing about academically 
complex ideas, abstract ideas, or topics 
requiring low-frequency vocabulary; 
(II)  occasional difficulty with naturalness of 
phrasing and expression; and 
(III)  errors associated with second language 
acquisition are minor and usually limited to 
low-frequency words and structures; errors 
rarely interfere with communication. 
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General ESL Accommodations 

 Create a supportive climate at the school and classroom level.
 Personalize-don’t let students become invisible.
 Use Cooperative Learning strategies with all students.
 Always provide a partner for Preliterate and Beginning students.  In Cooperative Learning

groups, these students can be “Twins.” Provide a partner for Intermediate students as
needed but don’t rely on this student to be the teacher.

 Use consistent routines and language.  Create visuals, such as charts for vocabulary,
routines, steps of a strategy etc.  Accompany written instructions with a picture icon.

 Post and discuss language (listening, speaking, reading, and writing) and content
objectives. Have students create and discuss “I can” statements based on the day’s
objectives and instruction.  For example: I can listen to identify the main idea; speak
about the main idea; read the main idea; and write the main idea.)

 Post visuals describing classroom routines, content processes and to illustrate
relationships between concepts. Underline key words or phrases in directions, charts,
etc. Emphasize key terms and concepts in your lesson.

 Activate and build upon students’ background knowledge of a concept (can be done in
the native language).

 Use visual aids such as graphic organizers, thematic word charts, pictures, real objects,
video clips, role-play, actions, hands-on activities etc. to make vocabulary and concepts
more concrete and understandable (can be done using the native language).

 Develop vocabulary through shared reading techniques and vocabulary strategies such
as the Frayer Model, word walls, word charts, and word sorts).

 Provide and teach students to use dictionaries and glossaries (picture, ESL, native
language, bilingual, and/or English dictionaries).

 Provide opportunities to use content area vocabulary orally in meaningful, non-
threatening and authentic academic conversations and question-answer sessions.
Provide sentence stems or summary frames for students, as needed.

 Provide developmentally/linguistically appropriate reading material at different Lexile
levels.

 Develop oral proficiency, reading, and writing skills through shared writing techniques
such as the language experience approach or shared writing.

 Provide an appropriate rubric to set expectations for developmentally appropriate written
work.

 Summarize key concepts before, during, and after the lesson.  Provide both a simple
written and oral summary with key terms underlined.

 Directly teach comprehension strategies across the content areas (see ExcELLence 
Strategies, Project CRISS, and professional resources.)

 Always model all strategies and activities.  Provide ample practice and wait time. Modify
teacher talk when necessary: use simpler sentence structures and limit or directly teach
idioms that you use.

 Frequently monitor for comprehension, provide additional instructions/clarifications and
re-teach as necessary.

 Provide reading assistance: use read aloud, partner read, taped readings or reading
techniques other than silent reading for students who cannot read and/or understand
English yet.

 Explicitly teach organization, note-taking, and test-taking skills.
 Utilize on-going assessment and differentiated small-group instruction.
 Provide extended time and/or shorten assignments.
 Plan non-verbal ways for students to indicate learning such as through graphic

organizers, projects, art and drama.  Use ESL methodology such as Total Physical
Response (TPR) where students can non-verbally indicate comprehension.  Teach key
phrases such as Show me…Point to…Which is the correct answer.
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GET TO  
KNOW  ME 

 
TURN THE LIGHT 
ON 
 

 
DO I REALLY GET 
IT? 

 
LET’S TALK 

Identify and monitor the literacy and 
language needs of individual students. 

Scaffold direct instruction to increase 
comprehensible input and meet the 
literacy and language needs of diverse 
learners. 

Teach students to monitor their 
comprehension and check for 
understanding frequently through 
structured questions 

Facilitate a variety of structured 
academic conversations that enable 
students to monitor and build 
understanding. 

 Get to know students personal 
stories, histories, and preferences. 

 Discover and document 
information about literacy status 

 Create student learner profiles. 
 Assess student’s prior knowledge 

for each unit. 
 Plan extra support or extension. 
 Monitor progress. 

 Prep the brain. 
 Teach it three ways. 
 Drive home key points. 
 Provide processing time. 
 Monitor teacher talk. 
 Scaffold to ensure mastery. 
 

 Predict student confusion and plan 
questions. 

 Check understanding of 
instructions. 

 Use response signals. 
 Monitor students closely and 

address confusion. 
 Provide think time and talk time 

before cold calling. 
 Extend superficial responses. 

 Remind students of Let’s Talk 
procedures. 

 Plan and post conversation
questions and stems 

 Guide students to use academic 
language. 

 Implement the Q3SA strategy. 
 Monitor Let’s Talk conversations 
 Coach students to clarify and 

paraphrase. 

 
PEN/CIL TO PAPER 
 

 
BE THE LEAD 
READER 

 
PUMP UP THE 
VOCAB 

 
HUDDLE 

Structure student opportunities to 
employ writing to make sense of new 
learning. 

Lead guided reading experiences to 
ensure students make sense of complex 
text. 

Create opportunities for students to 
build and apply academic vocabulary 
daily. 

Frontload new learning and plan a 
response to misunderstandings to make 
learning more accessible to students. 

 Plan for informal writing
throughout the lesson. 

 Prepare for writing with structured
conversations 

 Scaffold with stems and frames. 
 Model new “writing to learn” tasks 
 Circulate and coach as students 

write. 
 Scan student writing. 

 Select texts carefully. 
 Read text closely. 
 Lead a pre-reading ritual. 
 Gradually release reading to the 

students. 
 Guide students to process each 

chunk. 
 Re-focus and reconnect after 

reading. 

 Identify a handful of key vocabulary 
terms. 

 Quickly assess students’ familiarity 
with terms. 

 Point out word parts and cognates. 
 Provide a simple definition, 

example, and visual. 
 Have students generate personal 

definitions, associations, examples 
and visuals. 

 Re-assess, post, and revisit new words. 

 Anticipate misuderstandings and 
plan using data. 

 Frontload vocabulary and build 
background knowledge. 

 Re-teach concepts during guided or 
independent practice in small
groups. 

 Use flexible grouping strategically. 
 Provide additional practice a

needed. 
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